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CHAPTER I 
SELECTION OF THE PROBLEM 
CHJIPTER I 
SELECTION OF THE PROBLEM 
Almost every city i n Massachusetts today is in the 
process of constructing or planning to construct a new 
elementary school, one in which a maximum amount of teaching 
space can be had for a minimum amount of money. With the 
aid of the most modern ideas and equipment, it must be made 
an environment in which ch i ldren vdll find satisfaction in 
learning. 
This study wa s conducted in one of these new ultra-
modern ranch type schools with bright attractive classrooms, 
up-to-date furniture, and special rooms which can be used as 
corn..munity facilities. It is concerned with the reactions ot 
teachers in this school, most of whom have spent their teach-
ing years in the type of school building which had several 
levels, dull, unattractive classrooms, stationary furniture, 
and no special rooms. Many of their attitudes about the new 
building itself, its effect on the children, and its effect 
on themselves will be presented. A comparable study given 
to the children in the building describes their feelings 
since entering the new school--their likes and dislikes, 
their present attitude towards school, and their many and 
varied opinions on all phases of the school program. Most 
of all it is concerned ~~th the help that can be obtained in 
' 'Bos t on Uni ver ci tv 
School of Educ<~.t :l. on 
Li-bra ry 
finding those difficulties in the school and its opera tion 
which are affecting the teachers and pup ils. 
The school program is a radical change from that of 
the old bu i lding. The new school is on a one-session sched-
ule, the pupils eating their lunch in the school cafeter ia. 
In the old school , the pupils went home for lunch since it 
was on a two-session schedule. Teachers now supervise the 
cafeteria on the average of t wo days out of every six school 
days. Each class in the old school had a morning recess 
period and free time to play before ret urning to the afternoon 
session. The present program does not include recesses for 
the intermediate and upper grades, and all classes return 
to their rooms immediately after lunch. The recess time is 
counted as a part of the two formal physical education periods 
each week. In the upper grades , pr ovision is made for more 
teaching through audio-visual mater ials since the school is 
equipped with the most modern machines and devices for this 
pur pose. The home economics and shop rooms are now located 
in t he new building whereas the pupils had been required to 
travel to another s chool for these classes. 
On entering a new school, a visitor unquestioningly 
assumes that it .must be a delightful privilege to teach in such 
a building. In many instances it is, but a new building may 
be a mixed blessing, for it may merely be the cause of a 
different set of difficulties of adjustment. Without refer-
ence to the nature and quality of the human relationship in-
volved in a facult.y, the mere change to a new environment is 
likely to produce adjustment difficulties. In addition, the 
building itself creates a different set of difficulties. Thus 
a faculty in a new building may have varied reactions, many 
of -which may be much less than enthusiastic. Certainly the 
new building just described is sufficiently different from 
the old as to create a chance for both sets of difficulties 
described above to operate. This study is an investigation 
of the attitudes created by a move to such a building. 
In summary, this study not only includes a comparison 
of attitudes, but also is a study of the problems which arise 
in the transition and inauguration of a new school program. 
I. CHARACTERISTICS OF THE COIVJMUNITY 
The architect must take into consideration the unique-
ness of the cammunity and build and plan on this. The city, 
the location, the industries, the churches, the nationalities, 
the number of public and parochial schools in the area are 
all factors which will affect his plans.l 
This new building is situated in a large city noted 
. lPeter J. Jenema, "Planned For Effective Learning," 
Nation's Schools, 57:82-86, April, 1956. 
for its many institutions of higher learning. The front of 
the school faces the area in which the homes of the children 
are located. The section near the school is suburban in 
!) . 
.... 
appearance with houses of the one or two-family type. These 
homes usually have a spacious back-yard in which the children 
play, are well- kept, and have a pleasant atmosphere~ 
In the section of the school district farther away 
from the school, are located many narrow streets lined with 
factories, warehouses , and small shops~ Many of the children 
living here come from broken or unstable homes. The average 
child is carelessly dressed, and is often sent to school 
unwashed and without any breakfast.. Rent is very low here, 
but this can be well understood when one visits a home . Some 
common sights are plaster fall i ng from the walls and ceilings, 
large holes separating the floor from the walls allowing mice 
and other vermin to enter, drafts from loose windows, and 
many types of fire hazards. 
The sqhool also provides for the children of graduate 
students attending a nearby college. On the whole, these 
children seem to be on an intellectual level superior to a 
· majority of the others, but socially and economically, they 
are average. 
No one language or religious faith predominates here. 
The school, a veritable melting pot, has a population which 
repre sents a cross-section of these entirely different areas. 
Before the new school was built, there were three 
public schools and one parochial school in the area. ' llien 
the new school was built, two of the old ones were abandoned, 
and a new wing was added to the third. The entire area was 
redistricted, and ch i ldren were <.a ssigned to one school or the 
other :according to the street on which they lived. The 
entire faculty from one abandoned school and a few teachers 
from the other were assigned to the new building. The new 
wing of the additional school was occupied by the remaining 
teachers. 
Located midway between these two public schools, the 
parochial school is quite crowded and has not suffered any 
loss in enrollment due to the new attractive buil ding. 
The rear of the school f'aces a heayily travelled high-
way, but because there is no school traff~c .. _ here, this does 
not constitute a danger. 
II. BACKGROUND OF THE STUDY 
The schoolhouse is a place for many kinds of learn- . 
ing; the schoolhouse itself is an instrument of educa-
tion. It can teach children much of beauty, of useful 
ordering of space, and of the possibilities of harmonious 
living. There is increasing recognition of the school 
building as a place that will help children to grow to 
their best, physically as well as mentally; their 
seeing, posture, nutrition, and every bodily process should 
be helped toward the ideal by the conditions of life 
2 at school. 
In planning this new building, the archi teet was faced 
with the problera of accommodating approximately 550 elementary 
school children, grades Kindergc.trten to eight, in a new school 
located on approx imately six acres of land. Included in the 
structure were to be special classrooms and large public 
spaces which would double as commw1ity facilities. 
The architect described his genera l concept of the 
building as follows: 
To make the child want to come to school and provide 
an environment designed to his size and needs, in which 
learning can be a happy experience. This concept 
naturally resulted in four separate classroom vrlngs 
devoted to the special and different needs .of kinder-
garten, lower, middle and upper school children. These 
wings are connected to a central building containing 
both school and co~~unity facilities. Each age 
group is given its own outdoor play area. The south-
east section of land was saved for group athletics, 
including Little League baseball. The buildings were 
kept low to be in scale with the children using them. 
Bright durable colors were employed to add cheerfulness, 
both inside and out, but only where they would not 
distract from the learning process. 
The inside wall of a typical classroom is devoted to 
storage. It includes a teacher's closet, chi ldren's wardrobe, 
drawer and cupboard space. A built-in electrical cabinet 
containing a 21-inch television set, telephone, speaker, clock, 
and program bells is located over the drawers. Above the 
2 Aillerican ·School BuildinS_s ('Washington:: · American 
Association of Schoo! Adfuin~stritors, Twenty-seventh Year-
book, 1949), P• 9. 
cupboard is a work area including a counter, sink , and bub-
bler. This work area is lighted by a panel of luminous 
ceiling. 
The outside wall contains abundant book storage space, 
Here also are the large, exterior windows which, along with 
three plastic skydomes, allow plenty of natural light to 
enter the classroom. Artificial light is provided by three 
rows of fluorescent lights. All exposed steel columns and 
bar beaw~ are painted using the outdoor panel colors. 
The teacher has unlimited possibilities in arranging 
her classroom for the chalkboards, tackboards, maprails, 
and shelving which are used throughout can be moved about 
into a number of combinations. Each pupil has his own 
moveable desk and chair. 
Primary grade rooms have individual toilets located 
inside the room, but gang toilets are provided for the 
middle and upper grade children. 
This building was designed to double as a community 
center. The auditorium and gymnasium are used by several 
groups after school hours. A health suite composed of 
three rooms is shared by the doctor, nurse, and dentist. 
The Well-Baby Clinic is held here one afternoon a week and 
provides adequate facilities for youngsters in the area. 
Each morning the dentist is in his office to care for the 
; . 
dental needs of children in the school 
~ '• 
lJ 
Folding partitions can be used to divide the cafeteria 
into smaller conference rooms. Storage space and closets 
are provided for any comn1unity activity such as Scouts. A 
kitchenette and storage cabinets are also located here for 
various adult groups to use. 
In addition to these features, the homemaking room 
is divided into areas for cooking, sewing, dressmaking, and 
housekeeping. Gas and electric stoves, a clothes washer 
and dryer are part of the equipment in this room. The shop-
room contains two lathes, a jigsaw, drill press, and 
several other specialties. 
Small music practice rooms accommodate those children 
who vvish individual music instruction. A larger room 
provides for group practice of one to six students. It is 
accoustically treated and has facilities for broadcasting 
throughout the school. 
III. REASON FOR INTEREST 
School buildings, like churches, factories and 
homes do things to people. Attitudes are affected by 
the structures in which the activities take place.3 
As a member of the faculty of the new school, the 
3Nelson B. Henry (ed.), The dornmunity School, (Chicago: 
National Society for the Study of 'Education, li'J.fty-Second 
Yearbook, Part II, 1953), p. 147. 
investigator was in a position to be aware of the reactions 
to it of both teachers and pupils. Because a great amount 
of time and planning was spent on the new school, everyone 
assu.med that no problems would arise. However, at any 
faculty gathering--before school, at lunchtime, or after 
school--the only topics of conversation were the building 
and. the new program, and the et·tect they were having on these 
teachers. Several mentioned that they disliked teaching for 
the first time in their careers. lJiscipline was harder to 
maintain. The primary grades had several cases of' homesick-
ness due to the ~ong, one session day. There was an atmosphere 
of tension throughout the building caused by the absence of 
enough time for relaxation. The children disliked the school 
program. The time schedule seemed to be centered around. the 
cat·eteria since any change in the program, or any addition 
to it, had to be arranged so as not to interfere with the 
three lunch periods. 
A building which is pleasing to the eye and. is 
furnished with expensive equipment would seem to be desire-
able to all, but its appearance is soon forgotten when the 
individuals occupying it are not content. 
Tne headmaster was willing to accept any suggestions 
from the faculty. Several were submitted, evaluated, and 
put into operation or discarded according to their worth. 
The investigator was interested in finding the common problems 
among the teachers, and the attitudes of the children in 
the new building. Perhaps it would be possible to reach the 
roots of this discontent. 
With permission from. the headmaster, two sets of 
attitudes were investigated--one the teachers', the other 
the pupils' in grades four through eight. ~vo question-
naires were developed containing incomplete sentences to 
which the individual was asked to respond. Several of the 
sentences on both questionnaires were designed to obtain 
reactions to the building itself. 'rhese .included statements 
such as: 
The things I like best about the new school 
The things I dislike about the new school 
The gym 
The lunchroom 
The cheerful colors 
T]:le teachers were asked to complete such statements as: 
Since coming to the new school, the problem of 
discipline 
In the new school, the children's attitude 
At school we teachers 
Since coming to the new school, teaching is 
to compare 'nth the pupils' responses to 
Since coming to the new school, my behavior 
I feel the new school is 
At school we pupils 
Doing homework now is 
The last questions on both attitude studies contained more 
general statements to which the individual did not have to 
react specificall~ but could respond on any phase of the 
building or program--teachers, pupils, classmates, materials, 
or other things that came to mind. 
There are times when 
It would be an improvement 
If only 
It seems 
are examples of this type. 
The method of tabulation and results of it will be 
described in later chapters along 'rlth suggestions for 
alleviating the problems di scussed. 
This study is a compa rison of the attitudes of teachers 
and pupils relating to a new school building and a new pro-
gram. By using the i ncomplete sentence technique, the 
investigator was able to probe into the feelings of the school 
population and receive their reactions to the physical, 
social, and personal features of the building, as well as to 
the school program . 
CHAPTER II 
REVIEW OF THE LITERATURE 
CHAPTER II 
REVIEV\T OF THE LITERATURE 
This chapter reviews some of the literature on 
attitude-opinion methodology, and describes many of the 
problems confronted by the investigator in developing, 
administering, and scoring a scale of the type used. Here 
.also will be presented a brief section on the Incomplete 
Sentence Technique--the technique used in this study. 
Although it is a new and promising projective technique, 
much more research is necessary on it. The final section 
of the chapter presents the literature on modern schools, 
and how they are designed and constructed to satisfy the 
needs of children. 
I. ATTITUDE OPllJION METHODOLOGY 
To get respon se s from people, it is necessary to 
ask them questions. Two methods of extracting responses 
from people are the attitude study and the opinion poll. 
There is much controversy over the words "attitude" and 
ttopinion". McNemar4 defines an attitude study as one 
involving a scale or battery of questions for determining 
attitudes, whereas opinion leans heavily on a single question 
.. . 4~uinn . McNem~~' "Opinion Attitude Methodology;' 
Psychological Bulleti~, 43:·289, July, 1946. 
14 
for a given issue. 
Two problems in measuring attitudes have been stated. 5 
There is the problem of developing attitude tests which 
will include the more typical attitudes of the individuals 
in the population t aking the test. Then too, there is the 
problrun of developing sampling methods based on a feasible 
representative sample which will prove to be accurate in 
r eporting on large populations. The sampling problem is 
simple, but to find a common denominator to reflect the 
a ttitude of the public is harder. 
6 According to one statistics book, the first step in 
planning and organizing any type of survey is to define the 
problem in detail. This planning should further include the 
exact scope to be covered so that the scale will contain 
exactly the information desired. The conductor of the sur-
vey must decide how and wher e he is to get his data, the 
population to be used for his sample, the type of question-
naire to draw up to suit his sample, and the method of tabula-
tion once the questionnaire has been admin i stered. His ana lysis 
57Tllliam .Albig . ''Emphasis on Attitude Study and 
Polling," Public Opinlon Quarterll, 21:20, Spring, 1957. 
6John R. Riggleman and IraN. Frisbee, Business 
Statistics, (New York : McGraw-Hill Book Co., J"anuary, 1951), 
pp. 14-2~8'. 
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and interpretation of the findings will follow. 
McNemar? emphasizes that every measuring instrument 
must have two fundamentals--reliability and validity. In 
the attitude study, the reliability is determined by the 
accuracy with which the individual attitude is measured. 
This can be accomplished by administering the study to the 
same group twice. Validity is the degree to which the 
instrument measures that which it purports to measure. This 
can be tested by checking verbal behavior against nonverbal 
overt behavior, by learning whether or not the question 
differentiates between groups which differ about some other 
given issue, or by checking the new scale with the old. 
Day8 has set up a technical handbook for researcher s 
in the field of measuring attitudes. He states that t he 
problems for researchers in attitude studies are diffi cult 
and technical, for such scales are usually administered on 
short notice, and usually require a momentary answer. His 
article lists the problems in planning a study. 
The length of the scale is always a problem. It is 
determined by the number of statements used, and this varies 
?McNemar, op. cit., p. 325. 
--
Bnaniel D. Day, . "¥ethodological Problems in Attitude 
Researchi" Journal of Social Psychology, 14:165-79, 
August, 941. 
from a few to a hundred or more. Reliability and validity 
are based on the length of the scale. Hancock; using a 
short form of' twenty-three statements, gave this half scale 
and then the full scale. Forming correlations between the 
two, he found the reliability of the short form no lower 
10 than that of the long form. Other studies suggest that 
most forms which contain about forty-five items are too 
• 
long. The length usually depends on the. number of statements, 
and also the number of possible responses that can be made 
to each statement. 
Day further states that the systematic analysis of 
the components of an attitude are more satisfactory than a 
single gross score or rating. Reliability is increased as 
the length of the scale increases,whether it be measured by 
the total number of statements expressing attitudes,the num-
ber of possible responses, or the number of endorsed state-
ments. 
He lists the form to be used in measuring attitudes 
as another problem, for the statements must be simple, brief, 
and uniform. Kulp11 found that the statement 1'orms were 
9Ibid., p. 166. 
10Ibid., p. 167. 
llrbid., p. 172. 
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partly responsible for variations between the tests used. 
Tne closer the indicator is to a behavior situation, the 
more valiu it will be. Behavior is an important validity 
criterion in constructing attitude tests. If there is no 
connection between an individual's attitudes and his behavior, 
then attitudes cease to become at t itudes, and have no reference 
to conduct or behavior. Attitudes are defined as "tendencies 
to act" with a connection between "tendencies" and "act". 
When an individual is undecided about a question, it 
may mean that he has a medium attitude--one which is midway 
between the extreme attitude for, and the extreme attitude 
against. It may also mean that he has no attitude--one 
which is unexpressed or missing due to ignorance of the 
subject, or to not having yet formulated an attitude. Then 
again, he may not be able to express his true feelings due 
to social pressure, even though he may have a very strong 
attitude on the subject. Emotional disturbance as measured 
is a function of conflict or difficulty in making the decis-
ion rather than the function of the attitude itself. If a 
person is undecided or doubtful on a subject, the response 
is more complex than if he had expressed an attitude for or 
against the subject. 
Day recognizes the need for much research in this 
field8 It would be interesting to know the relationship 
between a "no attitude" and a "medium attitude" , and to 
what extent the medi~~ attitude changes to for or against . 
I n comparing the methods for scoring attitude scales 
by the mean and median methods, the difference in r eliab ili t~r 
was fo und to be slightly in favor of mean scores, yet not 
enough to be statistically significant . Day indicates that 
t he mean i s be tter for some scales, for others the medi an , 
for st ill others average scores can be used without chang-
ing reliabtl i ty . 
Another proble~ he found in the a pplication of the 
scale i s that of deciding whether or not the i ndivi dual 
should s i gn his name . In litera ture d ealing lith attit ude 
testing , statements are made to the effect that scal es which 
are signed are partially invalidated . Investigators expect 
to get more valid data without calling for a signature on 
the questionnaire . 
The ef fect of a signat ure on the r eliability of the 
questi onnaire depends on many fac tors . The institution, 
practic e, or group towards whi ch the attitudes are being 
expres sed must be considered . Another factor might be the 
respondent ' s attitude towards the person admini s tering or 
scoring the scale . The use of the signature would not 
invalidate the que s tionnaire if the testee has confidence in 
the person administering the quest ionnaire , and is assured 
that no punishment awaits him. 
Another factor which influences the effect of a 
signa ture on the validity, is the personality of the . respond-
ent. An aggressive, self-assertive person would not hesitate 
to express his true feeling because he expected to sign his 
name. Yet others react differently. 
12 Corey found that students are as frank in their 
expression of attitudes when blanks are signed as when they 
are not signed. He administered an attitude questionnaire 
to freshmen students to receive their opinions towards 
cheating in exams. Statements were selected and administered 
twice to the same population to obtain signed and unsigned 
questionnaires. Unsigned papers were matched with signed 
ones by matching pin pricks which had been made previously 
on the papers and which had been rubbed over with a knife. 
They were completely invisible except if held to the light. 
Scores revealed no significant difference in the 
reliability between signed and unsigned papers. Individuals 
who reacted favorably to cheating on unsigned questionnaires 
reacted in the same way on signed ones. 
It was expected that there vrould be a more lenient 
attitude towards cheating on unsigned questionnaires because 
12stephen M. Corey, . "Signed Versus Unsigned Attitude 
~uestionnaires," Journal of Educational Psychology, 28:144-148, 
February, 1937. 
college students do not consider it too serious an of-
fense. Also expected on signed questionnaires was a hostile 
opinion towards dishonesty in examinations. These expecta-
tions were lived up to, but the figures were not too signifi-
cant statistically. Students were less willing to express 
their true opinions towards dishon esty on signed question-
naires. 
The above study shows that students are about as 
frank in their expressions when the questionnaire is signed 
as when it is not signed. Results indicate that concern over 
the invalidating effects of signature is exaggerated. 
II. INC m.JIPLETE SENTENCE TECHNI QUE 
The Incomplete Sentence Test is. a new and promi s ing 
technique in which the individual reveals attitudes which 
are normally suppressed or repressed while responding 
to the conventional questionnaire. The open-ended ques ti ons 
are to be answered in a few words or sentences, and usually 
deal with situations or experiences which are likely to have 
emotional significance to the individual r esponding to them. 
The "freedom of expression" that this technique permits adQ.s 
to its promise, although it can be argued that the convent -tonal 
opinion scale which has a .formal, academic quality to it, may 
set the "feeling tone" of the situation for the respondent . 
He is aware of what the investigator wants and gives it to 
him. 
The Incomplete Sentence Technique is uncomplicated to 
develop and a~minister . It was originally devised for use 
in the study of mental health, but since then, its use has 
been inferred to measure employee attitudes. Symonds1 3 
questioned its use as a measuring device, as did Lorge and 
14 
Thorndike , after using this technique for studying per-
sonality. It is evident that further study of the tech-
nique is necessary. 
Projective techniques have an advantage in appraising 
attitu es denied more direct methods. They reveal inhibited 
unconscious feelings and attitudes. There is usually a wide 
range in the content of replies which result in greater 
depth of expression of attitudes. Simultaneously, c.ertain 
disadvantages accrue in as much as some require consid erable 
time to administer , and all are .lengthy to score and 
interpret. 
Scoring is done on the basis of scoring guides 
developed by the investigator. Responses may be classified 
either positive or negative according to the attitude 
13Edward P. Friesen, "Incomplete Sentence Technique 
As a Measure of Employee Attitudes," Personnel Psychology, 
5:329-345, Winter, 1952 . 
14 Ib id • , p • 3 3 3 • 
expressed and placed in one column or the other. Often the 
responses are given number values as will be described below. 
There are two trends in opinion concerning the kind 
of instrument to measure employee attitudes. One is the 
"Yes-No", multiple choice, and "True-False" variety; the 
other is the indirect tecm1iques, as the interview or pro -
jective techniques. 
Friesen15 used the sentence completing technique for 
measuring employee attitudes. There is no data available 
to indicate that this technique is better than the direct 
method, but the incomplete sentence technique can be used to 
measure employee attitudes. In his study, responses were 
scored positive or negative, and assigned number values. 
Negative scores were valued "3" or "4", the most unfavorable 
receiving the higher value. Positive responses were scored 
"0" or "1", the most favorable responses receiving the value 
of "0". The responses were therefore valued from. "O" to 
"4", with "0" for the most favorable, to "4" for the unfavor-
able. Other responses which did not appear in either group 
were scored according to the investigator'w judgement. 
15 
Ibid • , p • 3 2 9 • 
L . d 16 . . th" t h . ln gren, ln uslng lS ec nlque to evaluate a 
workshop course, f ound that these projective sentences made 
more interesting reading and were more expressive than the 
conventional questionnaire. There was a "freeness of ex-
pression" here which is lacking in the traditional question-
naire. In reading them, he developed a keener insight into 
the course, and got the students' true feelings towards it. 
He noticed that those items which required the student to 
write the instructor's name showed the "halo effect", for 
here, most of the students responded favorably. 
Since this experjE ent was not completely controlled, 
the results of it are inconclusive. However, it can be said 
that the Incomplete Sentence Test can be used to locate 
attitudes ~mich might normally be hidden. 
Investigators agree that, as an evaluative measure, 
the Incomplete Sentence Test has several weaknesses and short-
comings. Levinson17 attributes one of the shortcomings to 
our culture--for he doub ts whether an individual will speak 
favorably or unfavorably to a person's face, nor will h e do 
16Henry Clay Lindgren, "The Incomplete Sentenc e Test 
as a Means of Course Evaluati on," Educational and Psychological 
~urement, 12:217-225, SW11..mer, 19)2. 
17naniel J. Levinson, "Projective Questionnaires in 
the Study of Personality and Ideology," American Psychologist, 
2:288, August, 1947. 
so in writing. There is a tendency to repress hostile 
f eelings altogether, or to express them alongside a 
favo r able statement. 
It is dif f icult to predict wh ich attitudes will 
be revealed, for the literate public knows enough to be 
on its gua rd when taking a projective questionnaire. 
Yet the purpose of this test is to probe deeply into 
the respondent 's attitudes . 
Scoring is cumbersome and very time consuming . There 
is a need to develop more generally applicable scoring 
guides. 
There is also the need to develop a list of signifi-
cant items to serve a s stimul i for various situations and 
subject matter. Included in the questionnaire shoul d be an 
optimu..rn number of items for a given attitude to increas e the 
reliabilit y and validity of the scale. 
Lindgren18 offers some areas for research in thi s 
projective technique. He suggests comparing the · attitudes 
expressed 8n the traditionally structured questionna i r·e and 
the attitudes expressed on the Incomplete Sentence Test. 
It would also be interesting to compere the use of' this 
18 Lindgren, op. cit., p . 340. 
technique used anonymously and otherwise. Will responses be 
"freertt if given anonymously? Corey19 found that a signa-
ture had no effect on the frankness v•!i th which college stu-
dents expressed thei"r attitude towards cheating on examina-
tions. The use of the Incomplete Sent ence Test as a means 
of tracing changes in a ttitude is another area which can be 
explored. 
The Incomplete Sentence Test does have :possibilities 
as a n1eans of locating important attit ude changes which have 
escaped the investigator using the traditional questionnaire. 
It can be constructed to fit the needs of the situation--
whether it be :personnel selection, vocational counseling, 
general employee counseling, attitude survey and study of job 
s a tisfaction, and oc cupational adjustment. 
III. MODERN SCHOOLS SATISFY THE NEEDS OF CHILDRE..."f\J 
Better schools are now sensitive to the physical, 
emotional, social, and mental growth of their pupils. They 
are concerned with the development of skills, attitudes, and 
unders t andings in order to produce individuals who will be 
effective citizens in a democratic society. The school is 
one of the rising resources of the community, one which will 
19 . . Corey, o:p. cit.,:p. 148. 
enrich conrrnuni ty life. 
Gr c.1 ham20 states that a g ood school is stimulat ing for 
mental and emotional grovvth. The more stimulating it is 
the better. It is a meetingplac e for teacher and pupil; 
therefore, it must be convenient for those who teach and 
,, 
those who learn, so that activities can proceed vvith a minimum 
number of interrup tions, and with as little difficulty as 
possible . If the school is not functional, its good looks 
are soon forgotten. 
Teachers are very interested and willing to help in 
the planning of a new building, and much valuable aid is 
lost by not consulting them. They can provide information 
that makes a building work well, one in which education is 
aided rather than attempted. A school cannot be revised 
after it is built. 
In planning a building, architects keep devices in 
perspective so that the classroom does not become subservient 
to them. The school must have an informal character--a place 
children will like--with gay, harmonious colors, useful 
outdoor areas, and classrooms built to endow the pupils with 
desireable information, experienc es and attitudes • 
. . 20John P. Graham, "Teachers in School Planning, n 
Nation 's Schools, 57:73-75, November, 1957. 
A . FUNCTIONS OF A SCHOOL TO CONSIDER TIT PLANNING 
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Jenema lists the functions of a school to be 
considered in the planning. One of the main functions is 
to provide common learnings--reading, writing, arit~metic, 
spelling . Today, more than ever before, the need for 
guidance and counseling is becoming recognized, and in many 
schools, separate guidance rooms are maintained for those 
pupils who are having difficulties in making emotional and 
social adjustments. 
Teaching and counseling are synonymous terms today. 
ilith guidance, a disturbed youngster can be helped to solve 
not only his present problems, but also those that may arise 
in the future. Teachers must provide for individual differences. 
In former times, the teacher's function was that of imparting 
knowledge and maintaining order. Soon she became aware that 
each individual had different abilities and needs. The 
objectives of education were revised so that now the teacher 
is interested in the child physically, social~y, and emotion-
ally, as well as intellectually. 
The school must also f' unction to give children the 
social understanding to participate in our complex social 
21Jenema, op. cit., p. 82. 
system, for they are the future citizens and leaders of our 
democracy. It must t akB into consideration the individual 
ways in which children learn. Children have various 
potentialities which must be recognized in planning a build-
ing. Interest is an essential requirement so that each 
child will want to be active and learn in it. There must 
be opportunities and facil i ties to arouse the interest of 
every child. A school building challenges the i magination 
of those building it, f or here interests can be either 
provided for, or limited. 
B. .ARCHITECTS, BUILDERS A1\TD PSYCHOLOGISTS V!ORK TOGETHER 
In 1955, the NK~ Journal published a series of 
articles by Helen Hefferman, who, with the assistance of a 
committee of psychologists, architects, and builders, shows 
how architects can interpret the findings about child growth 
and development in terms of elementary school buildings which 
provide freedom for learning and stimulation for developing 
personality. 22 The psychologist states his concern for the 
. _
22rfelen Hefferman et al.t-"Space for Living," NEA 
Journal, 44:142-145, March, 195,. 
,"Stimulation for Learning," NEA j6U.rnal 
44 :·218-22 .... 1-, ..,A~p~rT"i 1, 1955. 
· · , "Freedom for Development of Individuality," 
NEA Journal, 44:282-284, May, 1955. 
over-all development of the chi ld--intel l ectual, social, 
physical, and emotional. He is also concerned vii t l;l. the men-
tal health of the teachers. Architects rely on the sugges-
tions of the school personnel and psychologists, and plan 
in terms of them. In these articles, the architect answers 
the ps ychologist showing him hov.,r the building satisf ies the 
needs of the children who shall be occupying it. 
Provisions r6r .Physicai Growth. Physical growth is 
the most observable characteristic of children a t any age. 
Since children who are confined to close quarters will be 
unrecept ive to learning, the architect must consider the 
stages of growth of children occupying each classroom. This 
wi l l result in classrooms of varying sizes. Each chi ld 
should have a movable desk and chair to suit his size, wi th 
the understanding that it is not permanent, but can be 
changed as he grows. The furniture should be arranged for 
face to face contacts to dec r ease the crowded feeli ng and 
increase personal contacts. 
The psychologist states that because children are 
active and can rarely sit still, they become more interes ted 
in outdoor a ctiv ities as they become larger and stronger. 
Architects provide for this char acteristic by creating large 
classroom space for skipping , hopping , rhythms, or dramatics. 
The moveable furniture can be shifted to one side depending 
on the occasion. Playgrounds are large and have adequate 
equi yment designed for safe play. 
Because children eight to ten years are prone to 
accident, the architect is careful in his selection of the 
school site, in the planning of play fields, and of play-
ground equipment. Children must be instructed in the proper 
use of these facilities and equipment. 
Provisions :t'or Nutritio.riai Needs. While children are 
3.0 
growing, strict attention must be paid to their nutritional 
needs. Most children's appetites are good in the middle and 
later childhood years, yet there are those children who 
cannot eat under the .mass feeding conditions employed in new 
schools. Architects seem to feel that a more family-like 
situation would be created by bringing the food to the class-
rooms rather than having large groups eat together. This 
would eliminate some of the noise, tensions, and hurry 
associated vdth school lunchrooms. If a · lunchroom is neces-
sary, it should be accoustically treated with special atten-
tion given to the colors. 
Provision for Emotional Needs Through Color. A study 
at Purdue University found that pupils taught in modernly 
painted and furnished classrooms showed superior achievement 
. 23 
and less nervous habits. Architects combine interior 
2Jibid., p. 144. 
decorating and cheerful colors to give an envirofu~ent in 
whi ch children will want to learn. Birren24 feels that a 
school needs color because the children crave it. A glum 
environment is certainly discouraging and uninspiring. 
Colors invite children to release their feelings and: emo-
tions, their nervousness and tension. Brightness in the 
classroom gives a feeling of enthusiasm for physical and 
muscular activity. Grays, greens, and blues permit bet-
ter concentration, and are more effective if used in study 
rooms and libraries. Bright, highly saturated colors in 
hallways or out of doors add to the accent and interest of 
the building. Light colored floors, furniture, and equip-
ment enliven and brighten the classroom, too. Temperature 
and ventilation affect learning and should be automatically 
controlled. 
Provisions for Individual Differences. Psychologists 
state that children differ in innate capacities, but each 
child must have the opportunity to explore and develop his 
possibilities. 25 In a good _learning environment, a child will 
.... 24Fab er Birr en, "Psychology of Color," Nation's 
Schools, 57:92, April, 1956. 
25Hefferman, ~· cit., p. 218. 
be stimulated to pursue individual interests and discover 
unique resources. If a situation interesting to the child 
is there, the child will satisfy himself within the means 
afforded by his environment. He will establish friendships 
and have self-made groups. The school must have a wide 
variety of materials and facilities to encourage children 
to paint, model clay, listen to music, and participate in 
other activites. The architect equips the school with clay 
storage bins, tools, bulletin boards, television, flexible 
furniture, and work alcoves. The classroom must be as self-
contained as possible so that each child can find easy access 
to the materials. Library centers, experimentation centers, 
.. 
and construction centers provide opportunities for diversion 
from the normal routine of the classroom. 
Psychologists tell us that children are curious. 
They are eager to read about the weather, the stars, md the 
planets. In addition to this curiosity, they want to man-
ipulate objects in order to have the feeling, touching, and 
smelling aspect. The architect can help teachers provide 
such experiences for the children. In less urban areas, he 
should select a site which has trees, hills, rocks, and birds. 
The school should have portable aquaria, terraria, stoves, 
tools, and planting boxes for all kinds of experiences. 
Teachers must educate the masses with consideration of the 
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requirements of each one. Each child needs responsibility, 
something to care for which is his own property. He must 
do things which shall be recognized by his peers and society. 
The architect satisfies this need for responsibi l ity by plan-
ning for bookshelves, library tables, terraria, aquaria , 
easels, paint, and playground equipment for the chil dren to 
care for during the day. 
Provisions .for the Handicapped. Many children have 
impaired motor coordination, fifteen percent have i mpaired 
vision, and five percent have i mpaired hearing. 27 Some have 
less academic potentialities than their classmates and learn 
through manual and practical activities. Architects give~ 
consideration to these types of handicaps by providing the 
school with railings, r8.1.nps, and driveways for those with 
motor impairment, and by paying attention to the proper light-
ing , soft colors, and glare for children vdth impaired or 
normal vision. Proper accoustics are provided for good hear-
ing. 
Provisions for Individual and Group Needs. The class-
room equipment must be flexible for individual and group use 
26rbid.., p. 282. 
27Ibid., p. 219. 
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to satisfy the needs of those children who learn best alone, 
and also those who can learn in groups . All children need 
individual and group experiences. Small rooms with sliding 
partitions opposite the classroon1, alcoves, or screens sep-
arated from the classroom giv e the group a feeling of intimacy. 
Use of Audio-Visual Aids . Most children have dif-
ficulty in understanding abstract concepts pre.ented by ver-
bal symbols. Psychologists agree that good schools will pro-
vide television, radio, maps , charts, and movies to give the 
children a better understanding of what they are studying . 
Architects equip the school with facilities to use these 
audio-visual materials properly. The illUTilination, outlets. 
switches, and accoustics are carefully placed t hroughout the 
building . Exhibit cases are located so as to keep exhibits 
at eye level with proper lighting. 
A poorly designed and equipped school causes both 
teachers and pupils to suffer. For this reason , profes-
sional personnel should be present to provide architects 
and builders wi th facts about children and how they learn. 
In this way, better schools can be built for better learning . 
Provisions for Social Growth. Psychologists say that 
each child must have experience as a leader, follower, and 
observer of groups . 28 He must work and play with others in 
large and small groups. Pre-adolescents are self-conscious 
and antagonistic, but wise groupi ng can a lleviate this prob-
lem • Architec-cs can help solve social development prob-
lems, by providing the classrooms with alcove~, or attach-
ing work rooms and outdoor classrooms. 
Other Features. Pleasant school living and efrective 
learning are hindered by distracting noises. Accoustically 
treated material in the classroom, halls, and lunchro oms 
reduce noise and other disturbances . 
There is a big adjustment to be made when young 
children leave their homes to come to a large, impersonal 
building. Psychologists trace many cases of anxiety and 
psychosomatic i l lness to this. The room should therefore 
be made attractive and homelike. In primary grade rooms, 
a lavatory adjacent to the classroom helps give this feel-
ing of home. 
Often c.hildren need privacy f'or their mvn thoughts. 
They need to withdra1.v f rom socia.l contacts and group 
learning. Active, restless children keep the class tense . 
Architects plan a health room for the child to rest. 
Adults must also have a place for adult activity 
a~~y from the children. The professional staff must have 
professional stimulation . Adults who are with children all 
day long become tired, nervous, and irritable . The re is a 
ne ed for relaxation. 
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The teacher's room is an i mportant part of newly 
constructed buildings. It should be pleasantly furnished 
and truly a place for rest and rela:cation. It is wise 
to have an interior decorator make suggestions for this 
room. Luxur y must certainly be avoided, but there is a 
.middl e ground which is acceptable to most communities. 
The morale generated by this pleasant room has substan-
tial carry-over value in the classroom.29 
Opporturiities for .Parental Co6p ~ration. Psychologists 
rec ~)gnize that children cannot be taught effectivel y without 
the cooperation of parents. Architects set aside conference 
r ooms with library e~d display spac e , projector and films 
for parent education. There should be i ndividual teachers' 
rooms for conferences. The school shoul d be a center for 
fruni l y recreation, study groups, and social gatherings. This 
r eo_uires a multipurpose room with movable furniture, kitchen 
accessories, and storage space. 
Wallace Harrison, a noted architect said: 
The o.Q.l y sound approach to architecture is to think 
in terms of the people who will be using the building . 
The function of arch itecture is to take care of human 
beings in a pleasant way. The question you have to ask 
yourself is "How do I utilize the best principles of 
design and the advances of modern technology so tha t 
we get somethi ng here in which teachers and pupils--
and the little guys who make up the coiTl...rnuni ty--can 
come together in the most aggreeable atmosphere we 
can create for then .30 
Help is still needed from psychologists, school 
administrators, curriculum planners, teachers, and chil-
29nwight B. Ireland, "Color CouJ;"ts andGhild-size 
Scale Hake This a Homelike School ," Nation ' s Schools, 
58 :69, October, 1956. 
30Hefferman, op. cit., p . 284 . 
dren. They must put at the disposal of designers all 
they know about how children grow and develop, learn, 
and what experiences they need to contribute to civili-
zation. 
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CHAPTER III 
PREPARATION AND DISTRIBUTION OF THE Q.UESTIOI\lNAIRES 
CHAPTER III 
PREPARATION AND DISTRIBUTI ON OF THE QUESTIONNAI RES 
Two que s t i onnaires wer e prepared--one for the teach-
ers and one for the pupils i n grades fo ur through eight. This 
chapter describes the type of questionnaire used for the 
study, the reason for its selection, and the items included 
on both questionnaires. The last part of the chapter explains 
the method used in distributing the study, along with tables 
describing certain charact eristics of the respondents. 
I. PREPARATION OF THE Q.UESTIONNAI RES. 
The fir s t problem involved the selection of the 
type of questionnaire to be used for the study. Although 
a questionna ire composed of half multiple cho.ice items and 
half open sentences was considered, this idea was soon aban-
doned in favor of a scale including all incomplete sentences. 
The multiple choice scale has greater reliability, but it 
was thought that a multiple choice questionnaire v~uld limit 
the re sponses given, and hence,the information der i ved. With 
incomplete sentences, the teachers and pupils would be free 
to respond in any manner de s ired . The investigator in-
tended to i nstruct the respondents to write the first reac-
tion that came to mind. In this way, it was hoped to probe 
deeper i nto their feelings and bring to the surface s ome 
unexpressed reactions to the building and program. Several 
of the incomplete sentenc~s were structured and required 
the respondent to answer in terms of the feature mentioned. 
The remaining sentences were extremely general, and reactions 
to them could relate to any feature of the building or 
program. It was decided to include many of the same items 
on both questionnaires in order to compare reactions from 
the students and faculty. 
Next came the selection of those f eatures of the 
school program and s chool building which would have either 
a positive or negative e f fect on those using the building. 
In reading the literature on new scP,ools, the investigator 
prepared a list of items relevant to the building. These 
items included the cheerful colors, f urniture, classrooms, 
playgrounds , lunchroom, temperature and ventilation, 
equipment, lavatories, teachers' room, audio-vi s ual materials, 
health room, and design. Some of these were eliminated and 
a few others added to include onl y those features which 
seemed to be affecting the school population. 
A. THE TEACHERS' QUESTIONNAIRE 
The first part of the questionnaire was designed to 
obtain reactions to the building itself'. On the teachers' 
quest ionnaire, these structured statements were: 
The things I like best about the new school 
The things I dislike about the new school 
The school site 
Lunchroom duty 
Classrooms are 
The classroom climate (lighting , ventilation, 
moveable furniture, etc.) 
The effects of cheerful colors 
The gymnasium facilities 
The facilities in the home economics room and shop 
The teachers' lounge 
Interspersed with the above statements were the 
f ollowing open sentences referring to the teacher s' persona l 
and social relations: 
Since coming to the new school, teaching is 
At school we teachers 
H . more f t• av1ng 1 ree 1me ess 
Physically I feel 
The following statements referred to the pupils : 
Since coming to the new school, the problem of 
discipline 
In the new school, the children's attitude 
The children's behavior has 
One sentence r equired them to r espond in terms of the 
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old school. This was: 
In comparison to the old school 
A questionnaire with the above open-ended sentences 
was distributed to a grou~ of teachers in another community 
who had recently moved to a new school. In so doing, the 
investigator was able to test the questionnaire and determine 
whether or not responses to the sentences were in terms of 
those expected. 
Responses proved to be comparable to those antici-
pated; however, certain changes were made . 
Two sentence~, "Classrooms are"' and "The facilities 
in the shop and home economics rooms", were eliminated. 
It was decided that responses to "My classroom" would be 
sufficient to express the teachers' attitudes towards the 
classrooms in the building. The home economics and shop 
programs had not been initiated at the time the question-
naires were distributed. "Separate play areas" was added 
to these sentences. 
The item "Cheerf ul colors" was reworded to read 
"The effects of cheerful colors".. Responses received on 
the trial questionnaire had been in terms of naming the 
colors in the building rather than stating the effects of 
them on teachers and pupils. 
Statements referring to the teachers' social and 
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personal reactions and to t he pupils were not changed. 
However, one sentence, "The separation of primary and 
intermediate grades'; was added to those sentences relating 
to the pupils. 
Two sentences were added to the only sentence 
requiring teachers to respond in terms of the old school. 
These were: 
A nice thing about the old school 
In the old school, the children 
The revised structured sentences on the teachers' 
questionnaire now read: 
The best thing about the new school 
The things I dislike about the new school 
The school site 
My conta_cts with other faculty members 
Since coming to the new school, teaching is 
At school we teacher s 
Since coming to the new school, the problem of 
discipline 
Having more free time 
less 
Physically I feel 
Lunchroom duty 
In the new school, the children's attitude 
The children's beh~vior has 
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My classroom 
The classroom climate (lighting, ventilation, 
moveable furniture) 
The effects of cheerful colors 
The gymnasium facilities 
The separation of primary and intermediate grades 
Separate play areas 
The teachers' lounge 
In comparison to the old school 
A nice thing about the old school was 
In the old school, the children 
In addition to the above structured sentences, it vm s 
decided to add several general statements to the question-
naire. These last questions referred to no specific aspect 
of the school, but could be answered as they wished. These 
were all included at the end, although it had been considered 
to disperse them throughout the questionnaire. However, it 
was thought that an individual's reaction to the general 
sentence might be influenced by the item preceding it. For 
example, the sentence "If only •• " preceded by "Lunchroom 
duty •• " might influence the individual to respond in terms 
of the lunchroom. Grouped at the end, they permit the teach-
er to respond within the framework of the set created by 
the more spec i fic questions, and yet offer a more ambiguous 
43 
stimulus. These general statements included: 
If only 
Occasionally I 
It seems 
It would be an improvement 
There are times when 
A space was provided for each teacher to check whether 
or not he had taught in the old building, the number of 
years teaching experience he had, and the grade he taught. 
With this information, comparisons could be made to the 
responses from those who had taught several years and those 
who are beginning or relatively new teachers, from upper 
and lower grade teachers, and from those teachers who had 
taught in the old building and those who were not in it. 
B. THE PUPTI.S 1 Q.UESTIO~"IJ\fAIRE 
The pupils' questionnaire was not tested before 
the actual distribution, but followed the same pa t tern s 
that of the teachers' beginning with the following incom-
plete sentences on the building itself. Here again, several 
statements were structured, and the rest were general. Those 
items which are asterisked are identical or similar to those 
in the teachers' questionnaire. 
*The things I like best about the new school 
*The things I dislike about the n~1 school 
*The lunchroom 
*The moveable furniture, lighting, green blackboards 
*The cheerful colors 
*Gymnasium 
The long corridors 
Interspersed with the above statements were the fol-
lowing sentences referring to the children themselves: 
*Since coming to the new school I 
*At school, we pupils 
*Sine e coming to the nevJ school, . my behavior 
*The children in my class behave 
I feel the new school is 
I feel 
*Doing homework now 
*Being separated from the older and younger children 
Reactions to the new school from other people were 
obtained in the statements: 
My teacher thinks the new school is 
My friends say the new school is 
Three sentences referred to the old school : 
*The new school is better than the old school in 
*My behavior in the old school 
*In the old school, I 
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Here again, as in the teachers' questionnaire, the 
last statements were quite general and could be answered 
a s they wished. They were all included at the end so as 
not to be influenced by the specific statement preceding 
them. These included: 
Sometimes I 
*If only 
*It seems 
*It would be an improvement 
*There are times when 
I hate 
I vdsh the school were 
I wish the teacher would 
It makes me angry when 
I like it when 
Each pupil was asked to check his grade and sex so as 
comparisons could b e made in these terms. 
II . DISTRIBUTION OF QUESTIONNAIRE 
A. TEACHERS' 
A faculty meeting was held on January 13, 1958, 
during which time the questior~aires were distributed to 
twenty-one teachers in the building. They were given the 
following directions: 
In June, 1955, when I walked into Mr. -'s Office to 
inform him that I was his new first grade teacher, he 
told me that very shortly the - School would move into 
a new ultra-modern, one story building. I was thrilled 
at the prospects of being a teacher in such a pleasant 
a tmo sphere. 
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Can you remember riding by on lunch hours and coming 
back to report on the progr ess to the rest of us? "The 
roof's on; the colored tiles have been set in; the rooms 
have been cleared out; the furniture is being moved in." 
Then ca~e the notice to begin packing. We could hardly 
wait to move in. Now we are here--and have been for 
about four months. 
Everyone assumes that coming to a new school is all 
anyone can ask for. As 1.ve have t alked among ourselves, we 
can see tha t a different set of feelings are creat ed. 
We can cite the disadvantages as well as the advantages. 
I am working on a project along this line. I wonder 
v1hat reactions and attitudes have been formed, what 
differences there are in coming from an old school to a 
new one. I have drawn up an attitude study which I hope 
can help me accomplish my objective. I have already tried 
it out with a group of teachers in another community who 
are in a new school. Don't you think it will prove 
interesting to see what our reactions are? 
Would you be kind enough to complete the following 
statements, how you react now that you are actually in the 
new school? Those of you who are substitutes, or who are 
beginning teachers can answer in relation to yourselves. 
There is a place to indicate your experience, the grade 
you are teaching, and whether or not you were in the old 
building. 
May I emphasize the fact that this is completely 
anonymous--the school, the cow~unity, the teachers. Only 
the overall reactions or the raculty will be summarized. 
I am only interested in finding the differences in coming 
to a new school. 
I also thought it would be interesting to see what 
the reactions of the pupils have been. I have a comparable 
study which I would like to administer to them, but I shall 
talk to you individually about this. 
Again, remamber, this . study is completely anonymous. 
Let yourself go, and put down the first thought that 
occurs to you. 
They were asked to complete the questionnaire during 
the meeting rather than take it home because the investiga-
tor was interested in their very first reaction to the incom-
plete sentences. If it were taken home, there would be time 
for deliberation. 
The following tables describe certain characteris-
tics of the faculty. 
TABLE 1 
NUMBER OF TEACHERS WHO TAUGHT IN THE OLD BUILDING 
Taught in Old Building Yes No Total 
Number of Respo.i1dents 17 .4 21 
Table 1 indicates whether or not the respondent 
taught in the old building. It shows that most of the 
teachers had taught in the old school. 
TABLE 2 
DISTRIBUTION OF TEACHERS BY YEARS OF TEACHING EXPERIENCE 
Years Experience o 1-3 4-9 Total 
Number of Respondents 1 5 6 9 21 
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In Table 2, it may be seen that the faculty is varied 
in its experience, with approximately one third being com-
paritively inexperienced, a third of maoderate length of ex-
perience, and a third of ten or more years experience. 
TABLE J 
GRADE TAUGHT BY RESPONDENTS 
Grade Taught K- 2 3-5 6-8 Total 
Number of Respondents 7 7 7 21 
Not onl y is a wide range of experience repr esented 
in the group, but all grade levels as well. Table 3 indicates 
the grade taught by the respondents, and shows approximately 
an equal number of teachers in each group: primary, inter-
mediate, and upper grades. The remedial reading teacher 
was included with the upper grade teachers. 
B. PUPILS 
Between January 20 and January 30, 1958, the 
investigator distributed the pupils' questionnaires to 
eleven classes, grades four through eight. These included 
259 pupils. Lower grade class es were not considered due 
to the fact that much of the o_uestioning would have had 
to be done indj_vidually, and this was mechanically im-
poss ible. 
The pupils were given the follovv'ing directions: 
How many of you can remember the first time yo u 
heard that a new school was going to be built? It was 
to be all on one floor with bright rooms, moveable 
furnit ure, a gym with showers, a lunchroom, c ooking and 
shop rooms, and everything imaginable. It se eme d lik e a 
dream! Before you knew it, the ground was broken and the 
construction begun. For two years you watched the progress--
from the foundation to the last venetian blind on the 
window. As you saw something new, you reported it to 
your friends and teachers. It sure wa s a difference from 
the old school! You eager ly helped your teachers pack--
and before you knew it, you were in the new school. 
Now you've be en here for four months. 
Everyone thinks a new school is all one can ask: for .. 
I 've heard you talk among yourselves and find tha t you 
have different opinions. There are things you like about 
it, and things you don't like. 
I would like to find out just how you feel 
school. I have some unfinished sentences here 
would like you to complete with your opinion. 
sign your name to it. I am only interested in 
your reaction to the new school. 
about the 
which I 
Do not 
learning 
Just complete each sentence ~~th your feelings since 
you entered the new school. Feel free to say anything 
you wish. Your classroom teachers will not read thAm . 
Please wr ite do'V'lil the very first thought that come ~ 
to your mind. 
The following tables describe the school population 
who responded to the questionnaire. 
Table 4 indicat es the nu_rnb er of pupils in each grade 
who responded to the questionnaire. The fourth grade has the 
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TABL;E 4 
NU:MJ3ER OF PUPILS IN EACH GRADE RESPONDING TO Q,UES TIOl.TNAIRE 
-------------------------------------------------------------
Grade 4 5 6 7 8 Total 
Number of Respondents 72 54 53 45 35 259 
mos t children s ince the numbers called for three fourth grade 
classrooms . There are t wo rooms for each of the other grades . 
Grades five and six have approximately the same number of 
pupils. Grades seven and eight are the smallest classes. 
Table 5 shows the distribution of boys and girls to be ap-
proximately the same at each grade level. 
Tl~LE 5: 
NUT>.ffiER OF BOYS AND GIRLS IN EACH GRADE RESPONDING TO Q.UES TIONN · IRE 
--
Grade 
Boys 
. . . . . . ' 
Girls 
. . 
Total 
.. 
-
-
4 5 6 
. . 
, 
38 29 23 
.. 
34 25 30 
... 
72 . 54 .. 53 
-
Boston University 
Schoo l of Education 
Lib:r·ary 
7 8 Total 
25 19 134 
... 
20 16 125 
. 45 35 259 
Grade 
4 
5 
6 
7 
8 
A seating plan was made for each qlassroom indicating 
in the appropriate blocks the pupils absent the day the scale 
was given. The classroom teacher was then asked to indicate 
i n the remaining blocks, the pupil's achievement whether it 
be high, average, or low with respect to present grade level. 
No names were given. In this way, the pupils could be 
separated into groups according to grade, sex, and achieve-
ment, and their responses compared in these terms. 
TABLE 6 
ACHIEV .i!!..T\t1ENT OF PUPILS RESPONDING TO QUESTIONNAIRE 
.Boys 
. . ' 
Girl$ Totals 
[Low Average .tngh Low ·Average ·Hl.gh Low Average lil.gh Totals 
17 14 7 8 16 10 25 30 17 72 
15 11 3 7 12 6 22 23 9 54 
12 6 5 11 6 13 23 12 18 53 
9 6 10 12 3 5 21 9 15 45 
4 11 4 4 6 6 8 17 10 35 
To·~a::t~ 
. 57. : 48 . • ?9 ' .42 : . : 4J. ' •. · :40 ' . . ' 99 : . 91 . . :69 ' . 259 . 
Table 6 indicates the achievement of the respon-
dents. It shows that there are many more high achievers 
among the girls who responded to the questionnaire than 
among the boys. There seems to be about the same number 
-
of average achievers among both sexes, but several more low 
achievers amo~~ the boys than among the girls. 
CHAPTER IV 
TABUT.....ATION .AND INTERPRETATION OF RESULTS. 
CHAPTER IV 
TABULATION Al\il) ll'JTERPRETATION OF RESULTS 
Cnapter IV presents the method used ~n the taou.ta-
t;ion ot t;he results of ooth .questionnaires, describes t;hese 
results in tabular :eorm, and. interprets tne findings beneath 
them. Wherever they are evident, comparisons are made be-
tween the teachers' reactions, children's reactions, and 
between the reactions of teachers and their pupils. 
Scoring o1' this stud.y proved. to be very complicated 
and time consmaing since one of the characteristics of the 
Incomplete Sentence Technique is that it enables the indiv-
idual to respond free l y.. Theref'ore, several different at -
titudes were expressed for each sentence. Sentences in 
this study were of two types, one being the structured open-
ended sentences in which the individual had to respond to 
some feature of the building, program , pupils, teachers, or 
himself. Examples of this type are: 
The things I like best about the new school 
Lunchroom duty 
In the new school, the problem of discipline 
The other type consisted of extremely general sentences in 
which the individual could answer in any manner he desired 
on any aspect of t he school. 
If only 
There are times when 
are examples of this type. 
Responses to the structured items were divided into 
categories according to the various answers received and tab-
ulated in this manner. Responses to the general sentences 
were also divided into categories, but were scored positive, 
neutral, or negative within these categories according to 
the attitudes expressed. To these scores were added the 
responses to the structured sentences which had now b:een 
scored a second time as positive, neutral , or negative. This 
categorized, in so far as was possible, each response given 
on the QUestionnaire as positive, neutral, or negative. 
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Items receiving more negative scores than positive were further 
subdivided to describe the grievances of the teachers and 
pupils. 
I. STRUCTURED SENTENCES 
Several of the incomplete sentences were structured 
and reQuired the respondent to answer in terms of the 
features mentioned. 
A. TABULATION OF RESPONSES TO STRUCTURED SENTENCES 
Teachers' Responses. The following structured sen-
tences on the teachers' QUestionnaire tended to have fairly 
consistent respons~s : 
The best thing about the new school 
The things I dislike about the new school 
The school site 
My classroom 
The gymnasium facilities 
The separation or primary and intermediate grades 
The effects of cheerful colors 
Separate play areas 
The teachers ' lounge 
The classroom climate 
In comparison to the old school 
A nice thing about the old school 
My contacts with other faculty members 
In the old school, the children 
Since coming to the new school, the problem of discipline 
In the new school, the ch i ldren's attitude 
Children ' s behavior has 
Physically I feel 
Having more free time 
less 
Since coming to the new school teaching is 
Lunchroom. duty 
The scoring sheet for tea chers was divided into five 
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columns. The first column wa s l abeled "Response", and ea ch 
of the vari ous responses wa s l i sted here in the terms given 
by the teachers. The second colurn..11 was labeled "Tally" and 
a t ally mark was placed here i' or each similar response. 
"Pleasant, fine, good" in response to "My classroom •• " were 
considered similar responses, as were "Suarse limited f ew'' 
-" ' ' 
i n response to "My contacts wi t h the taculty • • ". A third 
c ol.u.nm l abeled "Taught in the Old Building" was divided in to 
"Yes" and "No". A tally mark was placed in the appropr iate 
column . "Years Te aching Experi encett was the label of the 
f ourth column. This was subdivided into four columns labeled 
"0 tt "1-?, tf "4 -9 tl "10+ " 
' ~ J ' • Here again, a tally mark indicated 
the teaching exper ience of the respondent. The las t column 
wa s titled "Grade Tau ght" and was further subdivided into 
"K- 2", "3-5'1 , "6-8". "Remedial Reading" was included with 
grades six through eight. A tally mark indic<ited the grade 
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taught by the respondent. Ea ch response, ther efore, received 
four tally marks--one each to indicate the response, whether 
or not the individual had taught in the old building , the num-
ber of years teaching experience he had, and the grade he 
taught. Columns 2, 3, 4, and 5 now totaled each other. Later 
Column 3, "Taught in the old Bui lding", was abandoned since the 
majority of the teachers had taught in it. From the above 
i nfor mation , tables were set up for the responses to the struc-
tured sentences, and comparisons made in terms of years 
teaching experience and the grade taught . 
The "Tally" column was now l abl el ed "Total'' and 
placed at the end . It was summated to arrive at the 
total number of responses gi ven to ea ch question ~ " To 
Comments" were tabulated as responses because often a "No 
Comment" is an i mportant i nd i cator . The total for each re-
sponse was divided by the total number of responses to the 
question to calculate the percentage expressing a g iven at -
titude . All per cents were rounded off to the nearest whole 
number. 
Pupils ' Responses. The following structured sentences 
on the pupils' questionnaire tended to show fairly consistent 
a ttitudes: 
The things I like best about the new school 
The things I dislike about t he new school 
At school we pupils 
Hy behavior in the old school was 
Since coming to the new school, my behavior 
The children in my class behave 
The lunchroom 
I feel the new school is 
Doing homework now is 
58 
The moveable furniture, the lighting, the green blackboar ds 
The cheerful colors 
Gym 
My teacher thinks the new school 
My friends say the new school 
The long corridors 
Being separated from the younger and older children 
The new school is better than the old school 
They were tabulated on a sheet whic h was divided into three 
columns labeled "Response", "Boys", and "Girls'1 • Ans·wers 
were listed in the first column using the pupils ' own terms . 
The latter t wo columns were further subdivided into three 
columns labeled "Low" , "Average", and"High". Similar re-
sponses were registered in the appropriate columns according 
to sex and achievement--the achievement of the :pupils taken 
from the seating plan which had been completed by the class-
room teachers. "Fine, nice, good," in response to "Gym •• " 
were co ~1sidered similar responses, as were "'Norse, a·vd'ul, 
terrible" in answer to "Doing homework now •• ". Each grade 
was scored on a separate sheet. Responses to the above 
sentences were now classified according to grade , sex, and 
achievement. 
From the above information, two tables were set up 
for each sentence--one for comparison according to sex and 
achievement, the other for comparison of responses grouped by 
-grade level . The total for each response was divided by the 
total number of responses to the question to arrive at the 
perc entage expressing a given attitude . All per cents were 
rounded off to the nearest whole number. 
B. I NTERPRETATION OF RESPONSES TO STRUC TlJRED SENTENCES 
Tables for Comparison of Tea~her and Pupil Reactions 
HO 
to Various Features of the New School. Many of the same items 
were included on both questionnaires in order to compare at-
titudes expressed by the students and faculty . The following 
section presents responses to the structured sentences in 
tabular form, and an interpretation of each table . In ea ch 
instance, a taole presenting teacher responses is followed by 
the comparabl e pupil table, and comparisons are made where t h ey 
are evident . 
Te3cher tables also show the number of teachers in each 
subdivision of the columns "Years Teaching Experience" and 
"Grade Taught"~ In pupil t ables, the number in each sub-
division of "Achievement Level" and "Grade Level" is also shown . 
Compar isons are made of the number of resp9nses received from the 
group in relation t o the number in the group . 
All responses are gi ven in the respondents' own terms . 
Percentages are given in round numbers . 
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TPJ3LE 7 
RESP01'E E3 OF TEACID!RS CONCERNll'J G 
THE F EATUR11;S CONS IDERED MOST DES IREABLE 
The vll l ngs I .l1Ke ·- Y8ijr"s Teacnlng GI· aa.e 'raugn u TO"Ga.l ro 
aDOU1i tne new scnool Experi ence Re sponses 
O"T=J-""4-"9"-"T~ K-2 J-5 6--s 
Size or· liroup ~·5 6 _L .'.!... ---., 7 . --
- ------ -·-
Cleanliness 1 4 3 2 5 4 1 10 33 
New and adequate 1 0 2 2 1 3 1 5 17 
equipment 
Pleasant atmosphere 0 0 0 4 l l 2 4 13 
environment 
Desi gn-no stairs 1 0 0 2 0 1 2 3 10 
Other 0 1 3 1 3 1 1 5 17 
No comment 0 1 1 1 0 2 1 3 10 
r-ru-~--s-·------:Ju-- . To'G <::LL 'f(es ponses j 6---r;-n- .LUU 
- - - - -----
Table 7 presents the best feature s of the bui lding as 
stated by the teachers. A third of the responses favor its clean-
liness, this feature appealing most to the relatively new teachers 
in the lower grades, and having the least effect on exper ienced 
upper grade teachers. The new equipment, pleasant atmosphere, and 
ranch type de s i gn appeal to others. "Other'' re sponses concerned 
parking t'acilities, the location, and the f ewer contacts with the 
facu}ty. Apparently 10% did not care to comment. 
The things I 
lik e best 
about the 
TABLE 8 
RESPONSES OF FUPILS CONCERNJNG 
THE FEATURES CONSIDERED l\10ST DESIRllliLE 
GROUPED BY SEX AND ACHIEVEiviENT 
.-------------------------
new school Number of Re s ponse s ~~~~~~~~----~o~y~s----~r-~~ J.rrg-- -,---Totar--
I 
Gym 35 24 27 86 17 2 
v Hi T I Lo Av Hi T % )li]_ 125 !""1Jlj9r69 1 2.~ f-· -
I 52 .3 27 67 47 54 153 29 
! 
Ca1'eteria 17 20 14 51 12 1 5 17 44 29 35 .31 95 18 
Television 20 14 12 46 7 1 3 1.3 .33 27 27 25 79 15 
Design and 3 4 4 11 7 5 6 18 10 9 10 29 5 
Construction 
Auditorium 4 9 2 15 7 2 4 13 11 11 6 28 5 
Classrooms 4 8 4 16 0 
Moveable 4 3 0 7 5 
4 7 11 
I 
4 12 11 27 5 
6 7 18 9 9 7 25 4 
Furniture 
Teachers 3 4 1 8 4 8 4 16 7 12 5 24 4 
Equ ipment 2 1 3 6 2 3 4 9 4 4 7 15 .3 
One Session 1 1 2 4 2 3 2 7 3 4 4 11 2 
Everything 3 0 0 .3 1 2 1 4 4 2 1 7 1 
Other 10 10 5 25 8 1 9 18 18 11 14 43 8 
Tot a! 
Responses 106 _28 74 278 69 8 
--
-- -
5 104 ~ 58 175 18.3 178 536 
._C)9 ---- ~·- ..._ __________ 
--- ---------- -
TABLE 9 
RES PONSES OF PUPILS CONCERNING 
THE FE..ll..TUR':~S CONSIDERED MOST DESIREABLE 
GROUPED BY GRADE LEVEL 
- Grade 4 ) · 6 'I ~ 'l'otal Size ~of~.·~G~r~o~u~p~-~--~7~2---~5'4r----,5~3r---~-r15~--~35~ _ , ____ ~G~:5~~~~----
Gym 
Cafeteria 
Television 
Design 
Auditorium. 
Classrooms 
Movea ble Furniture 
Teacners 
EquJ.pment 
One session 
Everything 
Other 
25 31 37 27 33 153 
23 12 22 17 21 95 
27 13 17 14 8 7~ 
0 3 9. 11 6 29 
5 
6 
12 
l.L 
3 
2 
1 
? 
3 6 4 10 28 
4 4 3 10 27 
4 4 3 2 25 
2 
.L 
3 
6 
j 1 1 24 
6 1 3 15 
0 
2 
5 
6 
0 
11 
2 11 
1 
14 
7 
43 
T011a1 Hesponses 122 ~~ 115 -~~-_:!:g _ 532_ __ 
======================== ---·========------
Respo nses in the two previous t a b.Les indicate t he.t the gym-
nasium is considered one o:t' the best 1'eatures by many ot the chil-
dr en , the caf'eteria and televisi ons also being popular attract ions • . 
Thes e results are independent of grade , sex, or achievement. In addit i on 
to t hose features mentioned,"other" responses concern ed the 
a ft er school activiti es , the colors , and t h e health room. 
Only 1 ~~ of the responses show complete satisfaction to the 
entire building 
In comparing the re sponses given by teacher s and 
pupils to the sentence " The Things I like best about the 
new school", it may be seen that the majority of there~ 
actions show sens i tivity to the phys ical aspects of t he 
building, the chi ldren's corwnents being much more ex tensive 
than tho s e of their t eachers. 
Table 10 presents the aspects of the nev1 school 
disliked by the teachers. 41% of the responses show a nega-
tive a ttitude t m'l.s rds lunchroom sup erv-ision, 1•lith grea te s t 
dislike shovm by ex:perienc ed teacher s. Another fif t h dis-
lik e var lous aspect s of t he design--its long corridors, 
lavatories in primary clas sro om, and. the long distance to the 
teachers' room. The latter complaints were issued by 
pr L~ary grade teachers who ar e loc a ted at t he most distant 
wing of the bu i l ding. m1other f ifth of the responses dis-
approve of the one .sessi on schedule. "Other" comments 
showed a dislike for "constant teacher complaints", "school 
not f unct ional for the elementary school children. " 
TJ~ -qL.E... 10 
RESPONSES OF TRACP"RRS _._CONC3lli(J]'~G 
1J.1IE FEATURES THEY DISLI KE ABOUT THE NEW SCHOOL 
- --· 
The t hings I dislike Years Teaching Grade Taught Total 
about ~he new school Experienc e Responses % 
Size o_:t..: uroup 0 1-J 4-9 10-1- K_.2 -J_.5 -o_.Er 
Lunchr oom duty 1 2 2 7 4 5 3 12 40 
One ses s ion 0 0 3 2 1 2 2 5 17 
Design 0 3 2 1 5 0 1 6 20 
Other 1 1 2 2 1 1 4 6 20 
No comment ·, 0 1 0 0 1 0 0 1 3 
To~ai Responses 2 7 9 "'")2 12 -g- TO 30 _l OO 
It ,ma y be seen in Tables 11 and 12 that pupils dislike var-
ious features of the building, although approximately one-fifth 
of the responses stated a dislike for "nothing in t he ne t school " . 
The percentage of negative responses referring to t he cafe t eria 
was a ppr ox i mately the same as t he percentage of posit ive react i ons 
in t h e previous. tables . A third of these negative reaction s were 
expressed by girls of high achievement. The percentage of nega tive 
responses to the moveable furniture wa s slig~tly higher t han the 
positive, as were the negative res9onses to certain features of 
the design- -the long corridors, t he walls , ;and small playgrounds. 
Here again, in comparing reaction s from both tea c :t1ers and 
TABLE 11 
RESPO:t-BES Oli' PUPILS CONC :E,'RNING 
FEA'IURES THEY DISLilili ABOUT 'i'Illi 1-J"EW SCHOOL 
Tne things J. 
dislike about 
the new 
school 
Sex 
---.Achi evement 
Level ILo 
Size Of"lhoup 152 
Nothing 15 
Cafeteria 10 
Design 5 
Movea ble 5 
Furniture 
One Session 4 
Teachers 5 
No Recess 6 
Equipment 1 
Gym 3 
Classrooms 1 
r e1evisi on 3 
Other 14 
Total -----1-· 
Responses 72 
GROUJ?ED BY SEX AND .ACHIEVElvTENT 
-
Numb er of Responses Jj----·- r-· ~oys · rrom.------ ;--
·- 1---
Av Hi T Lo 
48 29 1134 42 
14 5 34 9 
4 4 18 4 
7 6 18 5 
8 5 18 3 
1 2 7 5 
6 1 12 4 
3 1 10 l 
3 1 5 1 
0 1 4 0 
0 2 3 2 
0 0 3 0 
7 8 29 11 
--
~ 
53 36 161 45 
--------------~----------------H-------
A v Hi T Lo Av Hi T % 
)4o I2) f-gg- --gr e;g ~9"" ---·-4 
1 3 
4 
3 
2 
3 
3 
1 
4 
2 
0 
0 
1 2 
6 28 
12 20 
5 13 
3 8 
6 14 
1 8 
6 8 
0 5 
0 2 
0 2 
0 0 
4 27 
24 27 
14 8 
10 10 
8 10 
9 4 
9 9 
7 4 
2 7 
3 2 
3 0 
3 0 
25 19 
4 7 42. 1~2_ J:l7 100 
11 62 21 
16 fJ8 13 
11 31 11 
8 26 9 
8 21 7 
2 20 4 
7 18 6 
1 10 . 3 
1 6 2 
2 5 2 
0 3 1 
12 56 19 
79 296 98 ___ ,___ 
--------
pupi ls t o "the things I dislike about the new school", pupils' 
responses were more ex tensive than t hose of their teachers and 
67 
referred , i n the main, to the physical features of the bu i lding . 
The percentage of nega tive attitudes expr essed about t he cafeteria 
'Was insignificant compared to the teacher s ' reactions. However, 
s~nilar to the opinions of the i r teachers , half the children 
in Gr ade 8 disapprove of the one session schedule. 
TABLE 12 
RESPONSES OF PUP ILS CONCERIIJING 
THE 'l"HINGS 'fiiEY DISLIKE ABOUT TEE NE1'J. SCHO OL 
GROUPED BY GRli.DE LEVEL 
.. 
- - -
crraa:e - 4---r ~- 7 
Size of G"roup_ . 7'2. 54 n-~=3"')-:--n-
- ·--
Nothing 31 · 12 1 3 4 2 
-
Cafet eria 7 8 13 4 6 
--
Design 0 10 3 6 12 
·-
Moveable furni ture 3 4 6 9 4 
One session 0 0 0 3 18 
Teachers 1 7 2 9 .. 1 
No recess 7 3 7 0 1 
Equipment 4 1 1 1 3 
Gym 3 1 1 1 0 
Classrooms 3 0 0 0 2 
Television 0 1 1 1 0 
Other 24 10 12 8 2 
Tota).. Hesponses ~ .Lf_ 517 46 5.L 
Tota.L 
259 
-
62 
38 
31 
26 
2.1 
20 
18 
10 
-
6 
5 
3 
56 
21;16 
-
()8 
TABLE 13 
RESPONSES OF TEACHERS CONCEIDHNG 
LUNCHROO!'E DUTY 
·-------------- ---
Lunchroom DutY Years Teaching Grade Taught ~ota.L % 
Experienc e Responses 
rr-I-J . 4-9TIJ-t" K-2 .1_- 5 6-8 
Size of'"Gr oup 1 
.2. b 9 --,- 7 7 
Gruesome, t errible 1 1 4 7 4 5 4 13 50 
nerveviracking , ugh , 
pho oey, nuisanc e 
Should be elimi - 0 1 3 1 1 3 1 5 19 
nated 
o. K. 0 1 0 0 1 0 0 1 4 
Ot her 0 1 1 3 1 1 3 5 19 
No co:nment 0 1 0 1 2 0 0 2 8 
Toi;ai Responses l 5 ~ 12 '3. 9 s ~b 100 
- -
Teachers are experiencing gr eat difficulty in adjusting to 
the lunchroom supervision schedule. Only one positive respons e 
was rec eived in answer to the i tem in comparison t o the many neg-
ative adjectives expressed. Approximately a fifth of the responses 
favored eliminat i ng the lunchr oom entirely . Although the distribu-
t i on of responses according to years experience and grade level 
were fairly even , experienc ed teacher s t end to be most effected . 
Kindergarten teachers did not comment because they are excused 
from this duty• 
TABLE 14 
RESPOl,TSES OF P1JF IL S CONC ERNTI'TG 
THE LUNCHROOM 
GROUPED BY SEX .Al\ID ACHIEVESIT~NT 
----------· ----~---~---------· - - -------------
Tile" luncnroom f--·-lj· Nwuo e:r "'''r1fe'Sp ons es 
. . s-e:x 
. oys (Hris · Total 
- --xch:.t evem ent 1--·-
Level Lo Av Hi T Lo Av Hi T Lo Av Hi T % 
Size """'O'T'""GrouiJ:= [2_'{48- . 2CT: r34- 424""J4cr J:~ 5-- 9 '9"9r-m 1259 
--. _..;..._., 1-·-----·~ 
Like it , good, 34 33 22 89 26 26 20 72 60 59 42 161 53 
nice, big 
il -. Noisy, 4 5 1 10 9 11 10 30 13 16 11 40 P-3 
crowded 
I 
Good fo od 12 5 4 21 3 3 3 9 II II 1 5 8 7 30 10 
. .. 
!I Don 't like 4 4 2 10 7 6 6 19 11 10 8 29 10 
food, not 
I enough food 
I 
-
Don 't like 5 2 0 7 9 4 3 16 14 6 3 23 8 
it , rather 
go:.·home 
Other ~.-L-I _!3 3 2 3 8 5 6 10 21 7 Total ___ ______ 
. . - · 
Responses 61 53 36 150 57 52 45 154 118 12.2_ 81 304 101 
-
Although the teachers are ex tremely dis~atisfied with t h e 
lunchroom s chedule and many favor i ts complete elimination , Tables 
14 and 15 shov: that more than half the children 's responses to 
t his fea ture were positive. Reactions to the food were both pos-
itive and negative. Several more girls than boys described the 
-
cafeteria as "noisyn and "crmvded"; hovv·ever, onl y a small per-
c entag e would "rather go home for lunch." Responses of "no salt" 
' 
"not enough tL.rne", and "same menu every week", vvere of low f're-
quency. 
TABLE 15 
RESPONSES OJJ' PUP ILS CONCERl\fDJG 
TBE Lffi\TCBROOL1 
GROUrED BY GRP~E LE\~L 
.. .. 
·- -
-
rrrade --, 4 . b 7 0 Total 
Size of Group 12 )4 5J 45 35 m--
.. 
Like it, nice, good 45 39 28 33 . 16 161 
Good food 13 3 3 4 7 30 
Don't like it, ratb.er 7 4 8 4 0 23 
go home 
Don't like foo d , 5 2 4 9 9 29 
not enough food 
Noisy, crov1d ed 1 3 20 2 14 40 
Ot her 5 6 0 1 9 21 
.. 
--· 
Total !responses 76 57 ti) ?3 55 304 
-
~vo-thirds of the re sponses given in Table 16 i ndica te t hat 
teachers consider t he gymnasium f acili ties g ood, yet one "otllertt 
response described· them as "too much for elementa ry school chil-
dren'' . Two teachers remar ked tha t they themselves never use the 
gymnasi um, while an other t wo did not comment. 
TABLE 16 
RESPONSES OF TEACEEP.S DESCRIBING 
Tfffi GYJ: . lNASTUl'i FACILITIES · 
The gymnasium ears Teaching ·-r-Gram; . Taugnt Total Jo 
ience Responses 
4-9 lo+" .K.-:G ;::;e;=s- --1---
facilities Exper 
--------t--o-r-r-
-6 g- 7 7 --Size of Grou£__ _x-;-
--
l _  
---------
Excellent, good 1 4 3 6 5 4 5 14 67 
Other 0 1 2 2 . 1 3 1 5 24 
No comment 0 0 1 1 1 0 1 2 9 
----G-~----,-~7 .I 2I .LUU 
- ·- --
-
Tot a""'l"rtesponses 
--------
Similar to the respons es of teachers, Tables 17 and 18 show 
that the majority of students are pleased with the new gymna sium 
irrespective of grade, sex , or achievement . 01' those who dislike 
it, more are boys who stated their reason for this negative reaction 
as "have to dance with girls" . "Other" comments were "too cold" , 
"big and slippery", and "c~n ' t wear shoes." 
Approxll!1ately a fifth of the responses in Table 19 agree 
that cheerful colors help lighten the work mood for tea chers and 
pupils. However, another quarter show the colors hav e no eff ect 
or are not noticeable , while still another quarter did not com-
ment . 
TliliL:E: 17 
RESPONSES OF PUPll.S COITCERNING 
THE GYJ:JN.ASIUM 
GROU? ED BY SEX AND- ACHIJ:i.:-v:E£..00\fT 
G~ --- -- --~---:r::J'u_ra.'6er oi'~esponses 
,:,ex "Boys Girrs- Total 
-Achl e>Iement 
Level P::.o Av Hi T Lo Av Hi T Lo Av Hi T c.Z ,o 
Slze o1· CTroup 157 48 2 1;) 1 1.34 42 -43 -40 T2_.2_ 99 91 61j 2_59 
Positive-- 51 36 26 113 41 36 36 113 92 72 62 226 82 
like it, nice, 
f lln, good, 
like s qllare 
dancing 
-
Negative-- _ 8 7 3 18 2 2 3 7 10 9 6 25 9 
don't like 
it' hate it, 
don 't like 
dancing 
-
Other 5 5 3 13 4 5 4 13 9 10 7 26 9 
TOtar-
Responses 64 48 32 144 47 43 43 133 111 91 75 277 100 
-
TABLE 18 
RESPONSES OF PUPILS C Ol\TCERN11\fG THE GYMN.ASimJ.I 
GROUPED BY GRADE LEVEL 
ITraO:e 
' 
15 TOtal 1~- 7 1) ::nze of Grollp 54 )) 45 j) 259 
-
--
Positive 57 47 43 40 39 226 
-· -
Negat ive 9 5 4 6 1 25 
Other -- 6 2 7 10 1 26 
Total Responses 72 54 54 56 41 277 
TABLE 19 
RESPONSES OF TEACHERS C ONCERNTI'JG 
THE EFFECTS OF THE CI-IEERFUL COLORS 
The effects of Years Teach:Lng .Grade Taught . Totial C·t jiJ 
cheerful colors Experienc e Resp onses 
o I-:- 3 4-9 I O-r K- 2 )- 5 --o---s Size ofGroup r->---'6 !.) j 7 ;-~·----
--· f-- -- ·-- ·---
No effec t, not 1 1 2 1 2 3 0 5 24 
noticeable 
Fine 0 0 1 3 0 1 3 4 19 
Helps children 0 2 0 2 3 0 1 4 19 
a nd teachers work 
better 
' 
Other . 0 1 1 1 0 2 1 3 14 
No co.rnment 0 1 2 2 2 1 2 5 24 
.. . . . . 
'l'o~ai Re sponses 1_ 5" b 9 7 T ~ 21 IiJLi 
---
.. 
-
It may be seen that the childr en approve of the cheerful 
c olor s , for appr oz:ima t ely two thirds of the responses in Tables 
20 and 21 are positive . This reaction was expressed independent 
of grade, sex, or achievement . Si milar to the reacti ons of their 
teachers , several pupils in the upper grades comment ed that the 
cheerful colors relax them and make them feel "at home". However, 
in comparison to teacher responses tha t t he c olors are not notice-
able , only an insignificant per centage of children's responses 
were of t hi s opinion. 
•;· tl 
... --
RESPONSES OF PUPILS CONCERNTITG 
THE CHELRB'uL COLORS 
GROUPED BY SEX AI-m LCHII!."'VEl\L!:I-JT 
The cheerrul -
c olors Nu..rnbe r o f resp ilnses 
oeJi Eoys GJ."r!S To t ar-
---xcnr evement ·--·- I-· --~·---
Level !Lo Av Hi T Lo Av Hi T Lo .t'.V Hi T e& 
Size OfGro up 48~ ITJ4- --r;r~4lf nr- l-9"r9l I 157 6_2_ 
.::59 ' 
--
l 
~ 2 t Beaut iful , good 26 20 88 29 30 20 79 71 56 40 167 1 64 
fin e , pretty, I 
I 
I 
bright 
i I J:!Iake me feel 0 11 4 15 3 6 11 20 3 17 P-4 15 35 
happy , cheer -
ful, a t horne I 
Awful, ugly , 6 4 0 10 2 0 4 6 8 4 4 16 6 
too loud , 
don 't like 
I 
N-o effect, 2 0 3 5 0 2 0 2 I 2 2 3 7 3 
not not ic e-
ab lt:l 
-
51 Other 2 2 1 5 4 3 4 11 6 5 16 6 
No comment 5 5 1 11 4 2 1 7 9 7 2 18 7 
--TOraT-r.es '~ 0 ·.-c: n .,;_..; .1.1 -
ses 57 48 29 134 42 43 40 125 99 91 69 259 100 
As sh ovm in r ab le s 22 an cl 23, it is ap ?;>c.rsnt that t h e 
majority of the teacherE; are satis fied wi t l1 t heir classroo_-:ls an J the 
equipment i n them. Never t heles s , one f~ urth of t he responses g i v en 
showe d the mov eable f urniture to be a nnoy i ng be ca use i t i s n oi sy 
anCL - i:t'f i c ult t o arr·o.nge . .tillothe r- t wo f ifths pre se1: ted va ri c· us 
negs t i v e r e ac tions , de s cr ib:ing t b e r oorns a s tt d_ifficul t to a rrange n , 
" p oorl y -~ i ;:-;ht ed " , "poorly ventila t ed 11, a nd "has too many corne r s " . 
One })r i.:ne,ry grade tea cher d epict ed her classroom as "ideal--except 
for t he toilet at the back. " 
TAI~LE 21 
RESPOlTSES OF J?UPI LS COl-TCERI-JIWG 
TEJli; CF.LEERE'UL COLOHS 
GROUP:ED BY GR.ill:E LE"lEL 
Beau t i ful , g ood , ; 1 67 46 4 6 JL~ 25 1 6 
16 1 4 2 1 2 
2 1 2 6 5 
0 2 0 .3 2 
1 0 7 8 0 
7 4. 6 1 0 
The moveable furni ture, g reen b lackboe r ds , a nd l j_gh t j_n g a1~e 
n ovel fe a tur e s of e q u :Lpment to a ll the children . A:pprox i :.·1a tely 
three qua rt e r s of the r e sponse s in t h e Tab les 24 and 25 d e s cribe 
them as npre ttyn and "modernn , y e t anoth er 155'& find the moveable 
RES:!?OFSES GF T~ACHERf.-:i C CiWJ.!;Hl~ING 
'J1rJ!:: I R 0"/:'N CLASSROOI!I 
- - ---
lJiy Cia ssroom Yea rs Teac.rnng Gr a de Taugn:ri-Tot a r - r-·- r:;--
Exr:e::-c·ience · 1-r-;z-)'=-5 Hesponse s C5 I-) 4-ITJ:iJF 6- 8 1---- ---
~ of C'xroup --r ; -r;-- 9 r--:r--r u l Ze 
- --
r---
Pleasant, fine, 1 5 4 8 6 6 6 18 75 
ade c~uat e 
Othe r 0 0 4 2 4 0 2 6 25 
Tot at Hes ponses l 5 s ro -ru b 8 ~~- l OO 
'r.LBLE 23 
RESPONSES 0:&' TE.ACli::E!RS COHCERl\iiNG 
THEI R CLJ:..SSROO~-.'I CLTI·/I .. !!_TE , 
I NCLUDih G '1:::8E :Jm V-i.~ ili.Ll:: :B'UHNI 'l"1JRJ~ , LIGHTING , VEFTILj:,_TJO...'T 
- - - ·----------- ---- -·- - ------Tfie c l a ssr()"Qf.i ___ _ 
cl i.m.a t e 
Moveabl e furnit ure 
annoyi ng 
Other 
1 
0 
3 
3 
1 
5 
1 
1 
7 
3 
2 
4 
3 
3 
6 6 
1 . 3 
0 l 
16 
7 
4 
59 
26 
15 
00 
desk s are no isy EU1 d diff i c Ll l t to op en . The s e r ea c t i ons coincide 
with tho s e expr essed by t he tea cher s . Of the small perc en t a g e 
tha t di s l i ke the furn i ture , a few more ar e boys i n t he m: ner gr ad e s . 
TABLE 24 
GR0112 ED BY SEX A.ND ACHIE\lE::\lliNT 
The eaor---~----------------------------move a e 
furnitur e , 
green bl a ck-
boards. 
l ight ing Number of Response s 
~· -sex Boys ·· ·· -· r--------a:rrrs----"~·--rotar-----
AClireYemem --------- --- r--- -------- - --- - - -
Level ~o Av Hi T Lo Av Hi r_r Lo - -~v Hi T 5'6 
s i i e--ot--rrro up Ill._ 4 s--2'9'" 134 --~-4)--_!±[ T0 n_g--gr--e;g-- 2?.2 ~- ......._ ___ 
- -- -
Good , nice, 48 38 25 111 38 39 33 110 86 77 58 221 78 o. r pr ett y 
'l.. . ' 
moder n 
Furnit ure 8 9 2 19 9 7 7 23 17 16 9 4 2 15 
no isy·, he.r d 
to onen , 
a1r t y f as t 
Don 't like , 6 2 2 10 2 0 0 2· 8 2 2 12 4 
avlf ul , too 
fanc y , ha te 
worse 
-
Bl a ckb oa r ds 0 0 2 2 0 4 2 6 0 4 4 8 3 
ha r d t o 
c l ean 
Total -- ~· 
~ r-·-- - - ---
Res ponse s 62 41. 21 142 4.9 50 4 2 141 111 99 73 283 b. oo 
-
t;'R 
... -.1 
TiJ3LE 25 
THE MOVi-!:.:~.BLE E'UI:\.NITU~=tE , Grti~El? BL1 :...CKBOJ._RDC' , LIGHTii·JG 
GROUPED BY GlUwE :;:,EVJ~L 
--------------- ------------------------·- - -
Good, nice , 0 . K. 64 
8 
1 
43 32 
9 
221 
Furni t ure n oisy .. 
Don't lik e, av.rf ul 
Bl ackboards , hard 
to clean 
0 
2 
4 
4 
11 
2 
3 
12 
3 
1 
2 
0 
In Table 26, approxi ma tely thr e e-fifths of the responses 
42 
12 
8 
a ppr oved of the separation of primary and intermedia te gr e,d e s into 
separa te wing s of the building . This a ttitud e vvas exp ressed 
irre s:pecti v e of the grade t aught. Teachers felt the advantag e is 
that younger children are not influenced by the behavior of the 
older on e e . A small percentage remai n ed indiff erent, wh i le one 
nother'1 respons e de s cribed th i s fe a ture as being "better for 
children but not so good for teac h ers . " 
" 
respond to the question. 
However, 199~ d i d not 
TABLE 26 
RESPONS~S OF TEACHERS CONC:SRNli'JG 
INTO SEP.till.ATE ',JJ.NGS o:w THE BUILDIIJG 
-The separa 1on o 
primcry and inter-
media te grades 
Ye 
E 
ars Teaching 
xperience 
. - ·er-r-
- j7i.-=9 lO+ 
~ 6 9 
Good idea 1 3 4 5 
No difference 0 1 0 1 
Other 0 1 0 1 
No Comment 0 0 2 2 
- -- t-· 
Grade Taught •rot a l 
K- 2 )-)6-8 
Responses 
7 7 7 
5 4 4 13 
1 1 0 2 
1 1 0 2 
0 1 3 4 
-
~~ 
62 
10 
10 
19 
Tot al~~ponses--- I --g--j-j-j 5 b 21 _Ior--
-- - --- · '---·---
--
Similar to the responses of their teachers, the children 
approve of being in separat e wings of t he buil ding . In Tables 
27 an d 28, t.i:li s opinion was expressed indep endent of gra de, se::x: , 
or achievement. Old er children described it as "feeling grown 
up", "not sissies". Children in the int er mediate grades felt 
this arrang ement is Hless confusing" , "the best v:ay to run a 
school". This response v.ras popular from older brothers and sis-
ters who are no1•r content to be separa ted from their "monster " or 
"bratty" siblings. 
. ·, q , 
i:.. L: 
TABLE 27 
RESPONSES OF J.?UPIJ_,S COl\!C ?Rl\iilifG 
BED\fG SEPARA.TED FRO.iil! THE YOUNGER AJ.\fD OLDER CHILDREN 
GROUPED BY SEX Al'ID ACHIEVEi-1I!:l\!T 
---------------~=====-~--==-=========================~~~-Being sepa-
r a ted from 
t he younger 
and older 
chi l dren Numb er of. Responses 
---- - · ---~--s-e:x --~oys ___ C:iris Total 
--Ach1evement 
Level .uO Av Hi T Lo Av Hi T Lo Av Hi T % 
~hze o!-' G-roup 5'1 48 zrr TJ4 42 41_ 4U 1~5 I.) I.) _l.jl .§_~ 2)r.; 
-··-
Positive, 39 36 27 102 22 36 30 88 61 72 57 190 70 
like it, 
good , fine 
. .. 
-- -
Bad, not 11 2 0 13 6 5 6 17 17 7 6 30 11 
good 
Other 3 3 2 8 5 2 10 17 8 5 12 25 9 
No c o.m.rn ent 5 9 0 14 11 0 0 11 16 9 0 25 9 
Torai --~---- ---·- r-· 
Res1;onses i58 50 29 137 44 43 46 U2 .... L .. lJ2~.L. _75 270 99 
In compar ing Tables 29 and 30, it is ap-pa rent again that 
the ne vv school lac l\:s the v.rarmt h and sociability of the old school, 
for 43% of the responses given commented on the warmth and sociabil-
ity of the latter, while approximately a QUarter of the responses 
described the former as having a cold atmospher e and unrelax ed 
attitude • .A_YJ.other quarter , however, felt it is a great improvement. 
notb.er" comment s rel a ting to the old school were that it had a 
lunch period, wooden f loors, and was nore conventional . In 
comparison, the nevv school was described as being clean and 
cheerful, has a lounge, but teaching is more diffi cult. 
TABLE 28 
RESPONSES OF PUPILS C ONC ERNTI~G 
THE SEPARATI ON OF OLDER AND YOUNGER CHILDREN I N'rO SEPARATE NI NGS 
GROUPED BY GHADE LEVEL 
urade 4 5 b 7 8 'l'o~ai 
Size ol' a:roup - '{'2. 54 5) 45 )5 259--
Positive, lilce it 52 40 38 31 29 190 
Negative , bad , etc. 13 7 6 4 0 30 
Other 0 1 9 4 11 25 
·-
No comment 8 6 0 11 0 25 
Tota i Responses 7)----;z;- 5') ;o----z;LJ 270 
82 
TABIJE 29 
RESPONSES OF TE.i.CHERS C O:M::P .ARI NG 
TEE lm 'N SCHOOL TO THE OLD SCHO OL 
--- -- --
I n • to Tau gEt - Tot al % com:par1son 
the old school Respon s es 
Si ze or c:'houp 
Cold atmo s phere , 0 1 2 2 1 2 2 5 23 
horrible attitudes , 
less relax ed . 
Ni c e , i mpr ovement 0 1 0 4 1 2 2 5 23 
Other 0 0 2 2 1 2 1 4 1 8 
No comment 1 4 2 1 5 1 2 8 36 
TABLE 30 
RESPO:NSES OF TE.i CHERS CONCERNING 
TEE OLD SCHOOL 
----------------------·------------------------
A nice thing 
abo ut the Years Teaching Grade Taught To t al % 
old school Ji.xper ience _g~ponses 
0 I-) 4-9 ro+ K- 2 3...:5 6=-B- -
SJ.ze of Group I ; b -g 7 7 7- --
-
Soc iability , warmth 0 ' 1 4 5 2 4 4 1 0 43 
more relaxing .. A ~ 
Not much 0 0 0 1 0 0 1 1 4 
Other 0 1 2 3 3 2 1 6 26 
-
No comment 1 3 2 0 2 2 2 6 26 
Totai""'1re'Sponses 1 "5 r-lJ-~r s 8 2_1_ _'-)_"')_ 
- - ---
TABLE 31 
HOW TtlE NE \\r SCHOOL I S BET'FL~R T.T::i .Alif THE OLD SCHOU 
-.Gi~OVPED BY SE:X: AND AC:HIE VEhillNT 
~-=--~~~~=-=~-=----~----~~~--he new sc hoo 
is better 
than the 
old school N 
-----·~ --13oys ____ - -
-Acnlevement r-· 
umber of Respons es 
-a i r 1 s---·---'7- Total -
r-- -
-·--
Level Lo Av Hi T Lo 
STze or O:roup 15'148 21j" ~~ r-42 
·- r---
Av Hi T Lo Av Hi T % 434tJ n-·- --gr-gr b9 2)g 
- ----
_.2.. 
Hany ways 24 15 16 55 14 15 18 47 38 30 34 102 37 
Design and 7 5 3 15 7 7 6 20 14 12 9 35 13 
construction 
Cafeteria 2 5 4 11 2 4 7 13 4 9 11 24 9 
Television 4 5 1 10 2 2 6 10 6 7 7 20 ' 7 
Equipment 3 g 1 12 0 5 3 g 3 13 4 20 7 
Gym 2 3 3 g 2 4 4 10 4 7 7 18 6 
Is not 5 2 2 9 4 2 0 6 9 4 2 15 5 
better 
Classrooms 5 2 1 8 3 1 2 6 8 3 3 14 5 
Other 7 7 6 20 8 3 0 11 15 10 6 31 11 
Total 
Resp onses 59 52 37 148 42 
= 
43 46 131 =t01 95 83 279 p_oo ::1::: 
84 
TABLE 32 
RESPONSES OF :fUP LCS DESCRI BI I-ZG 
HOW TI-lli NE~:/ SCHOOL I S BETTER TF.J!.N TEE OLD SCHOOL 
GROL.TJ/ED BY GHADE JJE1J l!:L 
lrra e 
-4 ;- '"b.;r--......,..7r-__....-r:8r-+---T:~o.;.ta;:;;ar=---
- -· Tl.--l)?;::.. ___ )-::...::.<3 __ -4.::..:::.5~ __ 3.:;..:r-5::..-+-----=::2:..:::.5~9 __ 
Many ways 
Design 
Cafeteria 
Television 
Equipment 
Gym 
Is not better 
Classrooms 
Other 
17 
4 
3 
15 
7 
3 
5 
5 
13 
29 
12 
4 
0 
2 
5 
4 
3 
5 
22 
6 
5 
2 
4 
2 
2 
5 
11 
29 5 
3 
4 
0 
l 
4 
2 
1 
2 
10 
8 
3 
6 
4 
2 
0 
0 
4"b -38 
102 
35 
24 
20 
20 
18 
15 
14 
31 
Several of th e responses i n the t wo pr eceding t ab l e s are of 
the opini on tha t the nev; school is better than the old school in 
many ways. This opinion wa s predomi nantly ex _pressed by pupils in 
the upper grades. Others answe r ed i n terms of the phys i c a l fea tures 
of the building, of whic h the des ign , caf et eria , televisi on, and 
equipment wer e inc l uded . Responses of small percentage referred to 
early dismissal, teacher s , and a f t er school activitie s . 
For the most part, teacher reactions to the sentences 
"A nice thing about the old school" and "In comparison to 
the old school" showed a sensitivity to the social features 
of the building rather than the physical features described by 
the pupils. Physical features of the new school were not cast 
aside entirely, for several teachers described it as a "great 
improvement" . 
TABLE 33 
RESPONSES FROM TE)_CIDmS DESCRIBDTG 
THE CHILDREN ' S .ATTITUDE IN THE NEV' SCHOOL 
I n the new school 
the children's Years Teaching Grade Taught Total 
attitude Experience Responses 
u 1.-j 4-l.j l.U,. .K.-:G - j-5 6-~ 
Size of Group 1 5 6 lj 7 7 7 
Poor , insolent, 0 0 5 2 1 4 2 7 
lack of respect 
Same 0 1 2 2 1 2 2 5 
Improved 1 0 0 2 1 1 1 3 
Normal 0 1 0 0 0 1 . 0 1 
Other 0 0 0 2 1 0 1 2 
No comment 0 3 0 1 3 0 1 4 
-S5 
% 
32 
23 
14 
5 
9 
18 
Total Responses l 5 'I lj 'I (5 '{ - 22 101 
Tables 33 and 34 describe the children's attitude and 
behavior in the new school. Many of the resppndents expressed 
the opinion that children are showing a lack of respect for the 
86 
TABLE 34 
RESPONSES FROM TEACHERS DESCRIBING 
'l:HE CHILDREN 'S BEHAVIOR IN T"".HE NEW SCHOOL 
Ghlldren s be- Years Teach1ng Grade Taught lotal 
havior has Experience Responses % 
u .L-) 4-"1 l.U,. K..;~ J -.5 6-~ 
:::llze or Group l 5 6 9 'l 7 7 
Worsened, more 0 1 4 1 2 2 2 6 29 
restless 
Same 0 1 1 2 1 2 1 4 19 
Normal 0 1 0 1 1 0 1 2 10 
Improved 0 0 0 2 0 1 1 2 10 
Other 0 1 1 2 3 0 1 4 19 
No comment 1 1 0 1 0 2 1 3 14 
Total. rtesponses l ?_ _9 9 'I '1 7 2l lOl 
new school--that it is "just another'big payoff'' to have fun in" . 
This response was more pronounced among moderately experienced 
tea chers in the intermediate grades. 
Some of the teachers did feel that both attitudes and be-
havior have improved or have remained the sarne . One "other" 
comment described the children as being "disturbed at first"; 
another described them as nproud of their new surroundings". 
Still another reaction explained the change in children's 
behavior in terms of the new program being "too much for them 
physically." 
-Although a majority of the teachers' responses described 
children's behavior in the new school as having grovm worse, 
Tables 35 and 36 show the children were of the opinion that 
they are well-behaved. However, similar to the responses of 
87 
some of the teachers, approximately one fifth of the children's 
reactions felt they are better behaved, and only small percent-
a ges expressed the attitude that they behave as they did in t he old 
school, or worse. Again boys showed the tendency to be more 
aware of misbehavior. It is difficult to define "f air" an 
' 
attitude expressed by several of the upper grade children. 
In comparison to the teachers' reactions that children 's 
behavior has become worse in the new school, Tables 37 and 38 
show that more than half the children ' s responses to this item 
described the behavior of their classmates as good. This attitude 
was independent of grade , sex , or acheivement~ Boys of low 
acheivement showed a tendency to be more conscious of bad behav-
ior. "Other" comments were "HaL·ha! " "As well as I do". A 
few children did not comment. 
TABLE 35 
RESP ONSES OF PUPTIB DESCRI3ING 
T"HEIR BEHAVIOR I N TI:ill 1TE'.\ S CHOOL 
GROUPED BY SF .. :X: .l'I.ND ACHIRllE~JENT 
::::=:::::::::=:.;:===t==== ==---- -Slnceomlng 
to the new 
school my 
behavior Mmaber of Responses 
-- -urrrs- -
- To tar-
Acnlevemen 
Level 
Size of Grou p 
Good, fine 
alright, 
0 . K 
Better 
Fair 
Same 
Bad, poor, 
awful 
\! orse 
Other 
No comment 
TOtil 
Responses 
27 16 12 
11 8 4 
5 10 . 5 
3 3 4 
8 5 1 
1 4 3 
2 0 0 
0 2 0 
57 48 29 
23 8 11 
20 5 4 
10 1 4 
14 0 1 
8 0 0 
2 3 0 
2 2 0 
---
1.34 .J±2 4.3 
·-
Lo Av Hi T 
g-91 6'1 2_2_)1_ 
65 50 39 31 120 
7 26 19 19 11 49 
4 13 10 14 9 3.3 
3 8 4 7 7 18 
1 2 8 6 2 16 
3 3 1 4 6 11 
0 3 5 0 0 5 
3 5 2 2 3 7 
--
40 125 99 91 69 259 
88 
% 
46 
19 
1.3 
7 
6 
4 
2 
3 
).00 
-
--- ----- ------- - -
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RESPONSES OF P1JF ILS DESCRIBING 
T!IEIR BE.cl.JAVIOR I N THE NEW SCHOOL 
GROUPED BY GPJU)E LEVEL 
Grade 4 5 6 7 .8 Total 
Size o!.' Group 72 54 53 ~45 35 2513 
--
Good •• 44 29 24 16 7 120 
Better 4 10 15 7 13 49 
Fair 10 2 4 10 7 33 
Same 5 3 5 3 2 18 
Bad •• 4 4 3 3 2 16 
Worse 1 5 1 1 3 11 
Other 2 0 0 2 1 5 
No c oDLrnen t 2 1 1 3 0 7 
TOtal. 4 ·Responses 72 54 53 45 35 259 
Tables 39 and 40 compare the discipline in the old school 
with that of the new school. A ~uarter of the responses indicated 
that pupils were better behaved in the old school; a third saw no 
change. Only a small percentage of the teac hers described discipline 
in the new school as easier to maintain_. These attitudes were ex- · 
pressed independent of experience or grade taught. Various comments 
concerning the children in the old sc-.t:.ool reminisced that "they 
always went home for lunch , grev1 to know everyone i n the school", 
so 
TABLE 37 
RESPONSES OF ? U.PllS DESCRI:SI HG 
THE BEHAVI OR OF TilliiH CLiiSStJ.l!.rrES 
GROUPED BY SEX .A.l'ID ACHIEVEMENT 
- -
rrhe Ch ll-
dren in my 
cla s s be-
have Number of Responses 
- Se:l! Boys <:arrs --rrota.T"" 
AcfiJ.evement 
P:,o Level Av Hi T Lo AV Hi T -~0 l..V Hi T % 
SJ.ze o1' Group 157 Zj: S 29 P:3~ 4~ 43 40 ~~;- 91J- 9T oSJ 1259 
Good 25 29 13 67 24 27 23 74 49 56 36 141 54 
Fair 9 9 10 28 6 6 5 17 15 15 15 45 17 
Good and 11 4 2 17 3 8 7 18 14 12 9 35 14 
bad 
Poor, bad, 9 5 1 15 3 2 1 6 12 7 2 21 8 
awful 
Other 3 1 2 6 4 0 0 4 7 1 2 10 4 
No comment 0 0 1 1 2 0 4 6 2 0 5 7 3 
- -'l'o t a .L 
Responses 57 48 29 1.34 42 43 40 125 100 90 69 259 100 
·- &.......-.:.;. 
-
and 11were childr en, too". It wc::.s also felt tha t discipline i n the 
new school is not enforced and is a most serious problem in the 
caf eteria and i n the corridors . Severa l teachere , however , did 
not comment. 
Sl 
TABLE 38 
RESPONSES OF PUP ILS DESCHIBIKG 
T:F!E BEH.AVIOH 0]' THEIR CLASSl:JATES 
GROUPED BY GRiillE LEVEL 
urade 4 ; b 7 - 8 To~ai 
Size Of"Group ?2 54 )) 45 j) ~59 
Good 45 26 29 21 20 141 
Fair 4 5 11 11 14 45 
Good and bad 9 14 10 2 0 35 
Poor, bad, awful 9 6 2 3 1 2 
- · 
Other 2 1 1 6 0 10 
No comment 3 2 0 2 0 7 
Totai Responses ·-- -72"-?4 ;) 45 35 2;-g---
I':lany of the teachers wer e of t he opinion t.b.a "t the c hil c~ren 
were better behaved in the old school . In the Tables 41 and 42 , 
approxi ma tely half the pup i ls gave a positive account of their 
behavior in the old school, this. opinion being expres sed more by 
girls than boys. A v ery small percentag e described it as better. 
Many more boys admitted having had bad behavior--a very few, worse . 
Children i n the upper grad es have " f a ir behavioru. 
Pupils not only expressed the opinion that they had good 
behavior in t he old scho ol, but as shown in Table 35, al s o felt 
they are well behaved in the new school. 
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TABLE 39 
RES~ONSES OF TEAC~HJ CONCERNING 
THE PROBLJ!1\:I Oli' DISCIPI,J}JE I N THE OLD SCHOOL 
Ill the old school , Years Teach~ng Grade 'l'augl1t 'l'otal % 
the children Experience Responses 
. o I-j 4-9 Il'J=F .K.-2 3-5 6-ts 
S~ze of Group 1 5 6 "j 7 '( '( 
-
-
Were better behaved, 0 1 4 1 2 3 1 6 26 
less restless 
Sarrie 0 l 1 2 1 2 1 4 17 
Other 0 o. 1 2 0 1 2 3 13 
No comment 1 3 l 5 4 2 4 10 44 
,---""'"7---m 7 8 --g r---~ To~ai Responses l 1_00 
- · 
r ,, -q;- "til 4 0 ,, .... __ . __ . :. · .. 
RESPONSES OF TEACHERS CONC:a!RNPTG 
DISCIPLIKfE I N THE :0JEW SCHO OL 
- -Since comi ng ~0 tlie Years Teaching Grade 'l'aught 'l'ota1· ~I. ;0 
new school the prob- Experience Responses 
lem OT discipline 0 I-j 4-9 -rtlF K-2 J-5 l).:-s-
t>~ze or Group ..L > b ~ 7 7 7 , . 
Great er, i mpossible 0 1 3 1 1 3 1 5 22 
Same as old school 0 1 3 3 3 1 3 7 30 
Easier 0 0 0 2 1 0 1 2 9 
Other 1 3 1 0 4 1 0 5 22 
No comment 0 0 0 4 0 2 2 4 17 
'l'ota..L Hesponses I ; -z 10 9 7 · 7 ~. Zj nm 
TABLE 41 
RESPONSES OJ!' rUPl"LS DESCRIBING 
THEIR OWN BEF.J\.VIOR Il.i r:L'HE OLD SCHOOL 
GROUPED BY SEX AND ACHIEVE.·.IENT 
T!ilY b enavlor --
in t he old 
school was Nwn.b er of Responses 
" bel --"l3'Q'Ys Glr rs-....___.._ TOta,------
Achlevement 
Lo L v Hi Level T Lo .Av Hi '11 Lo . Av Hi T % SizeDr <:1roup ;r-w-m. fD4- "7;24) 40 . II~2._ :_c;g 91 69 25_9 -
-
Good , fine 23 . 23 15 61 23 35 24 82 46 58 39 143 55 
o. K. 
alri ght 
Bad , poor 17 12 2 31 7 3 2 12 24 15 4 43 17 
m'Vful 
Fair 11 8 7 26 9 3 4 16 20 11 11 42 16 
Same 0 2 3 5 1 0 3 4 l 2 6 9 3 
Worse 0 1 0 1 0 2 3 5 0 3 3 6 2 
! 
Bett er 1 2 1 4 0 0 1 1 1 2 2 5 2 
other 5 0 0 5 2 0 2 4 7 0 2 9 3 
No comment 0 0 1 1 0 0 l 1 0 0 2 2 11 
Tot al --- 1--·-~·· 
Responses 57 48 29 134 42 43 4C 125 99 91 69 259 99 
T.ABLE 42 
RESPONSES OF PUPILS DESCRIBING 
THEIR OV1fl\T BEHAVIOR IN 'IHE OLD SCHOOL 
GROlJPED BY GRii..DE LEVEL 
-------- ~ =-Gracre--- --z;:- 5 b ,---g--
___,.s~i"'"'"z~e-or-u:rou-p ~----;r;---n-
~--- -- --------- ----~~-· 
4)_)5 __ 
Goou, t·ine •• ).L 35 )U l'/ .LU 
Baa., poor· , •• 8 .L3 6 9 7 
Fair J J 13 13 10 
Same 1 1 3 2 2 
Worse 0 0 0 1 5 
Better 2 2 0 0 1 
Other 5 0 1 3 0 
No comm.en t 2 u u u u 
Tot;a.L Responses _ TZ ---,4 5J 45 __ )r-=_ 
94 
--"Total 
=m--= 
143 
43 
42 
9 
6 
5 
9 
2 
-~59--
-~-----
Table 43 presents the teachers' attit udes toward s teaching 
in the new school. Of t he responses given, a ma j ority descrioed 
teachi ng as harder and more strenuous, this opinion being shared 
by t eachers with mod er ate experience and tho'se with severa l years 
of' exp erience. However, a fifth oi' the r esponses indica. ted tea ch-
ing is more pleasant, and another fi f th find it easier or the sruae . 
One teacher descri~ed it as a "bunch of rec ords". 
. 95 
TABLE 43 
RESPONSES OF TE.;~.CHEHS DESCRIBING 
TEACHING I N THE NE\IV" SCHOOL 
-Since com1.ng totlie -
new school, teaching Years Teaching . Grade Taught Total % 
is Experience Responses 
0 1-3 4-.J._ lO-t- K-2J-5 6-8 
S'1ze oi: a:roup l 5 -~--g-1""7 '/ T -
Harder, too stren- 0 2 5 5 4 5 3 12 48 
uous a chore 
Better, pl.easant , l. 2 0 2 2 2 l 5 20 
fine 
Same 0 0 l 2 0 1 2 3 12 
Easier 0 0 1 l l 0 1 2 8 
Other 0 0 l 0 0 l 0 l 4 
No com...rn.en t 0 l 0 l l 0 1 2 8 
Totainesponses 
~ -h-5~ II 8 9 8 --z5 J.uo-
- -
Tables 44 and 45 show the pupils ' reactions to doing home-
work since c oming to the new school . Several described it a s 
"better , fine , fun, interestingt', the spu.rt being in the lower 
grades and slackening off' in the upper grade s . Among the respon-
dents ex pressing this opinion, several were boy s or· low achi evement. 
Approximately a quarter of' the respon ses described it as 
"hard", yet some children t·el t it i s easier or tha t they a re not 
being assigned as much as bef'ore. Fin.ally, there was that percentage 
TABLE 44 
RESPONSI:S Oil' 1:-'UPILS DESCRIBI NG 
~---------~================== 
.uu .. Ll'lg nome-
vmrk nmY 
Achi evemen 
Level 
-s ..... i _z_e_o...,.f._Gro up 
Bett er , f un, 
inter e sting, 
good , a 
pleasure 
Har d 
Easier , 
less 
.'..'ors e, aw-
ful, ter -
rible, no 
fun, bad , 
don 't like 
Same 
Tot al 
Respo~~ 
26 1 0 
14 11 
11 8 
13 11 
2 3 
4 40 
8 33 
2 21 
4 28 
9 14 
Nwnb er of Hesponses 
Iris 
v Hi Lo A 
4r4 3 ~Q: 
17 1 8 9 
1 8 1 2 7 
5 6 9 
4 4 3 
7 5 8 
T 
r~ 
L~4. 
37 
20 
11 
20 
5 36 132 ___ ...;;... 
TO tar 
--
Lo ·v Hi f-g-g-gr-w-
43 28 13 
l 
I 
! 
32 23 15 
i 16 14 11 
I 17 15 7 
9 8 17 
117 88 63 
s. 
~· 
rp r-1 j o t2"~ 
84 31 
70 26 
41 
I 
15 
39 14 
34 13 
26 8 00 / / 
·-----------------------------------·-
which condemned homewor k entirely, with a greater freq_uency of' boys 
exp ressing t bis attitud e than g irls. 
TABLE 45 
RES? ONSI!:s OJ? PtJP ILS DESCRIBTI~-G 
HO~WORK Il~ 'JHE NE~· SCHOOL 
GROYT:eED BY GRiillE LEVEL 
---- - - -C:raae --z;--,--- b-- ( -g- To~ai 
8i ze of C:roup--1-·-- 72 54 -)) 4; 35 ~;g 
Bett er, fun, .. 25 32 8 14 5 84 
Hard 25 7 14 14 10 70 
--
Eas ier, less 13 5 16 1 6 41 
'Nor se , a·wful , •• 9 9 5 9 7 39 
Sa.'lle 0 1 13 10 10 34 
To~ai"ltesv onses _ 72_ ' '54 __ 5b_415 ___ :m _ 2b'S 
- -
Other Ta bles. The fo llowing section presents those 
teacher and p upi l t able s ·wh ich did no t have corresponding it ems on 
the que s tionna ires. 
A majority of the r esponses in the following t ~ le 
describe the school s ite a s good , but a small percent age f eel it 
is poor. "Other " responses sta ted tha t the s ite is re . ote , and 
" there is traffic on the front street V\1here the chil dren travel. 11 
H7 
TABLE 46 
RESF01-1SES 0], 'rEAOBEHS DESCRIBI NG 
THE SCHOOL 3 ITE 
- -- - --
The s chool sit e Years 'l'eacn~ng Grade 'l'aught Total uf jO 
Exper ience Re sponses 
0 r -;4="9'"-Tu.,. K-2 )-5 t}-S 
Size or 0-roup .L 5 _§_ :t "I 'I 'I 
Good, perfect 1 3 2 6 I 5 3 4 12 57 
Poor 0 1 1 0 l 1 0 2 10 
Other 0 0 1 3 1 1 2 ~ 19 
No comment 0 1 2 0 0 2 1 3 14 
·--r-) b 7-,-~- 1--·-zr TOl"ai :Responses 9 100· 
TABLE 47 
RESPONSES OF TE."' CHERS CONC ERNJNG 
. 
THE SUITABILITY 01!, 81 i!P ARJ.1.TE PLAY il.REAS 
- - -
Separate pl ay areas Years'reacn~ng --crraae Taugh t" Totai ra 
Exp erience Responses 
j 1-) 4-9 1lrf -x=-~-J=-5 6-1:5 
Size or crroup ·-,..-·-'5-r 
-- :t 'I 7 7 
Good, o. K. 1 3 4 6 5 4 5 14 52 
No time to use them 0 0 1 5 0 2 4 6 22 
Should be larger 0 0 2 1 1 0 2 3 11 
Other 0 2 1 1 1 2 1 4 15 
. 
-
--r-· s--n- -··--,.; g 12 TQt;;.;r'" R e c r) on C' e C! 5 27 I.L UU a _ ...... ....~..- o ~ 
It is apparent that the teachers approve of the sepa r ate 
playground areas . However, 22% of the responses , mostly from 
upper grade teachers , f elt the re is a l ack of time to use them 
due to t he new physi cal education program . A small perc ent age 
described t h em a s "too small". 
TABLE 48 
RESPONSES 01!' rl1E.ACiiERS DESCRIBING 
T:tm TEACEERS I LOUJ.\fGE 
99 
- -- -- ----The teachers ' lounge Years 'l'eacfihng Gracte laugnt lotal '1o 
Experience Re s ponses 
(j 1--)4- 9 l 0""' K-2 _ 2_~2_ 6-8 ...__ 
Si ze or crroup 1 .5 ---e;- <)' 7 ;----,~ ~·--
-
Good, comfort ab le, 1 4 4 5 5 4 5 14 47 
relaxing 
No time t o use it b 2 l 5 2 3 3 8 27 
Poorly ventilated 0 2 2 1 4 1 0 5 17 
Other 0 1 1 1 1 0 2 3 10 
Tot a l Hesponses p. 9 8-~ 1 2 -8 1 0 .)0 101 
A majority of the r esponses in Table 49 sugges t that the 
teach er s feel they are haVing less free time than they had i n the 
old school. This attitude was expres sed more fre quently by 
expe r 1.enced teachers and t hose Yl.rith .mod era te teaching experience . 
"Other'1 comments cauti oned that less free time "diminishes zeal 
for teachil;l.g", "creates tension for teachers and pupils", and "makes 
the day too long" . Here again , two teachers did not com_rnent. 
-
TABI..E 49 
RESPONSES OF TEAC:EISRS CONCERNING 
·-------------------------
Having more free Years Teac lnng Grade Tauglit ~ota.L 'jo 
less Experience Responses 
time ul-3 7;=TTJ.l!F K-2 3-5 o-o 
S1ze or Group_ l 5 b '9_ 7 7 7 
··-
Less 1 2 5 7 5 6 4 15 60 
Same 0 0 1 l 0 0 2 2 8 
Other 0 3 0 3 3 2 1 6 24 
No co.:nrnent 0 0 1 1 0 0 2 2 8 
Totairtesp onses l 5 7 I2 - 8 ~8 ~9- 2.? 100 
---
TA3LE 50 
RESPONSES 0]~ TEACHEHS DESCHI 3I 1\fG 
TD:EIR Fl:~YSIC.h.L :t!' ITNESS 
--·-· 
-
Fliysicaily,-r-feei years rre~chif.i"g ~Grade Taugnt Total 5(? 
Experience Responses 
-rr-I-3 2;::-g-To+ K=2 )- 5 6-8 -
Size o'f'-rrr"o up 1 ~ b \] 7 7 7- -
Exhausted, tired 0 4 3 6 4 5 4 13 52 
Fine, good , ii·ell 0 2 0 4 · 2 2 2 6 24 
Tense , rushed 0 0 2 1 1 1 1 3 12 
No C O.~!Dent 1 0 2 0 0 1 2 3 12 
Totai rtesponses l b 7 11 r--g-- 9 2) 100 -
-
~ . 1 
.t tr -_ 
It is apparent that the new program is causing the tea chers 
to feel more tired, t ense , and rushed, irrespective of t h eir 
experience or the grade taught. Only 24% of the responses ex-
pressed attitudes of ,Nell-being, wh:Ll e 121& did not co~'Jll.!ment. 
TABLE 51 
RESPONSES OF TE.ACHERS DESCRIBI NG 
CONTACTS VITTH OTHER MEMBERS OF THE FACULTY 
----
----------~y contacts with - -
· other faculty Years Teaching Grade Taught Total 
members Experience Response 
b-
Size or ~roup ....,-- - --
Very- sparse, nil 
' 
0 3 4 6 5 5 3 13 
limited, few 
Pleasant , favorable 1 2 2 0 3 2 0 5 
Fewer, but this 0 1 1 -2 1 0 3 4 
is good 
No comment 0 0 0 1 0 0 1 . 1 
esponses 
are 
encing a sense of isolation in the new school, for 55% of the 
--
o" /O 
---
57 
22 
17 
4 
. 
r-: -
responses given i nd icat ed limited contacts ~~th other teachers. 
This i s by n o means a complete disadvent aP,:e, for 15% n·"' tf'_n e;roup 
apparently- prefer such an arrangement , . and another quarter are 
satisfied. 
Boston University 
School of Education 
Li b: •. a rY, 
--
Tlie .long 
corridors 
~ e:x 
AChlevement 
Level ~0 
Size or C1r oup 57 
Positive, 30 
fine, nice, 
fun , g ood 
Nega tiv e , 18 
don't l i ke , 
malce me tired , 
legs a che 
Oth er ' 6 
No ce.mm.ent 3 
·~·o ta.L 
Responses 
-
57 
TJiJ3LE 52 
RESPONSES OF F OFILS DESCRI BI NG 
TBE LONG COREI DORS 
GROUPED BY SEX .AND ACHIEV"E.L~NT 
_ ... 
-- -
<: ,._ 2 
·l V 
- --------~---- -
Number of Responses · jjoys - -- · ---a-iris .--·--rorar 
-
Av Hi T Lo Av Hi T Lo Av F" ..LJ. T 4& I 48 29 1134 -42 43 ]i_O 1125 99 91" m__ ~22- .....__ _ 
. -··· 
27 15 72 20 29 19 68 50 56 34 P-40 53 
18 14 50 16 14 11 41 34 32 25 91 35 
3 1 10 3 0 4 7 9 3 5 17 7 
0 0 3 3 0 6 9 6 0 6 12 5 
_,.. 
--
48 30 135 42 43 40 125 99 91 70 260 100 
J.,1ore than half the responses i n Tables 52 and 53 sho w the 
children lik e the long c orridors of the building irrespective of 
grade, sex , or a c:tli evement. They "tak e t i me to walk tt, " ar e good 
for exerc is el', a nd "are better than stairs 11 • However, "long cor-
ri c1 ors" had been men tioned a s a fea tur e of the design whi ch i s dis-
lik ed b y pupils , a nd in resp onse to the s truc tur ed sentenc e "Long 
corridor s -- 11 , 3450 expre s sed n ega tive reactions stating t hey "make 
me tiredtt, "make my legs a che'' , "too spread out". The latter 
rea c tions wer e mainl y exp res s ed by boys i n the uppe r grades . 
One "other" c omment suggeste d tha t mo t or car service be installed. 
T .. !U3LE 53 
RESPONSES OF PUPILS DESCRIEI}JG 
TEIE LONG CORRIDORS 
GROUPED BY GRADE LE\1-:EL 
- - - - -C:rad:e 4 ; b 7 s 'l'ot al 
.S1ze o1· uroup 7 ~ 54 53 - !!.2. 35_ ~59 
Positive , . . 41 33 31 14 21 140 
Nega tive , .. 21 15 18 26 11 91 
Other 3 2 4 5 3 17 
No comment 7 4 0 0 1 12 
7~_ 54 5J 4;-- 36 Total 'f{esponses 2b0"-
-
·-'-· 
- -
Table s 54 and 55 show tha t most of the chil dren agreed they 
"iNOrk hard 11 in school . This doe s not hold true a t all ti.mes, h ow-
ever, for a f i f t h of the responses adm.i tted enjoying themselves 
;,lli th t heir classmates . Some p upils responded in terms of television , 
movies, and gym, but nother" com.rnents were var i ed. 
TABI·E 54 
RES?ONSES OF PUP IL S CONCERNING 
WHitT 'IHEY DO IN SCHOOL 
GROUPED BY SEX AND LCI-ITE'VE~liT.%Trn 
-- - -
-At s chool 
we p up ils n umber of_ Responses 
Se:z ·Eoys _ __ GTri s 'l'ot aJ. 
Achlevement 
Lo Av Level Av Hi _ T Lo Hi T Lo Av Hi T ol ;o 
ulze o:r Group 15 '/ 4 1:5 ~"1 J.j4 4~ 43 ~u I J.~5 lj9 ~l 6~ ~.?"1 
Work hard 20 21 12 53 10 13 15 43 30 39 27 96 37 
Hav e fun , 11 5 8 24 8 9 9 26 19 14 17 50 19 
a good time 
· -
Have gym 7 2 1 10 2 3 5 10 9 5 6 20 8 I II 
l'la t ch t ele- 4 2 2 8 2 4 4 10 6 6 6! 1 8 ii 6 - ,. 
vision and 
.movies 
Other 15 18 6 39 21 11 9 41 36 29 15 80 30 
Tot a I --- ·- ----
Re s ponse s 57 48 29 134 43 45 42 130 100 93 71 264 100 
In Tables 56 and 57, a p :prox i ma t ely t '.VO t h ir ds of the p upil s 
are con t e nt v:ith t h e new school , yet several :y up ils in Grade 8 
expressed nega tive react i ons t o it s tating the y "had more :run in t h e 
. old scho ol" , t he school is ttpoorly built" , and that "money has be en 
spent unnecessaril y" . "Other" positive react ions r efer red to the 
s ilence in the buildin. g , the clea nliness , a nd the aft er scho ol 
activities . 
RESP01~ES OF FU""PILS CONC:R.'RNTirG 
VfrL.S. T THEY DO I l'T SCHOOL 
GROUPED B"'!- GTIA.DE LEVEL 
Grade 4 5 5 · 7 8 
Size of Gro up --r;_---,r;--))--4? 35 
--~~--~~--~-+----~----- ---~~--~-
r:Vor k ha r d 
Have fun 
Have g ym 
~:Ja tch t e1 evision 
Other· 
I feel tne 
nev,r school is 
30 
8 
7 
8 
21 
16 
13 
3 
3 
19 
26 
6 
5 
5 
11 
TLBLJ~ 56 
12 
6 
4 
2 
23 
12 
17 
1 
0 
6 
r:L'Iili i R RE.AC TICTYS TO 'Iti~ T,JJ?; Yv SCHOOL 
GROUPED BY SBX iUJD .. :'i..CHI :;:;;Vm iENT 
Number of Responses 
Total 
259 
'---
96 
50 
20 
18 
80 
-264 
b.e:~ BOys -urrrs- --rorar 
AchreVeme-.nt 1-- - ·-
Level Ito i-\. v Hi ']} Lo Av Hi T Lo L .. v Hi T 
Size or lfroup 157 48 2'-) llJ4 42 43 4CY -I25 -gg -gr 69 25if ··--- -
Good , fine , ~0 )2 16 88 40 25 27 92 so 57 43 1 80 68 
nice , beauti -
fu l , :pretty , 
a dream 
'i'ABLE 56 (continued) 
- Numbe r of Resp onses (!-:-:: r--·- Jj------ ,__·--rrrrrs---~ r--·--TOtar ue:X oys :rlr s 0 a_,_ 
ACh:J.evemen t 
Level LO A-v Hi 'l' Lo .h.v Hi 'l' Lo Av I·U 
.,.,., 
ulZe of \J- roup- 1)/ 4 1:5 2~ J.)4 _4_i!. 
.!:il.. ~~ ll 2_2_ <.)9 <.j l 69 
Bett er t han 5 6 8 19 4 5 4 13 9 11 12 
old scho ol 
Awf ul , ter- 7 3 1 11 1 6 3 10 8 9 4 
r i ble , not 
as good as 
old_ school , 
poorly bu:ilt 
Othe r 5 9 4 18 0 7 6 13 5 16 10 
-- ---1ot al 
Respo~ 57 50 29 136 45 43 fl-O 128 102 93 69 
' . ..;......, 
-- '---· 
- -
T.AB.L 1B 57 
RESP0l£LS OF l )U.t-'TI,S COHC I 'RNIITG 
TBEIH RELC'l1I01'1S TO THE liEV" SCHOOL 
GROUt ·ED BY GRADE LEVEL 
----------- - -
l!r a CTe Ti ) b r-s-
Si ze of Gr oup '/'2. - -;~ 53 4)-·:w-
Good, f i ne , nice, 64 43 37 24 12 
Better than old school 4 1 11 6 10 
Aviful, . . 3 3 0 1 14 
Other 1 7 6 14 3 
--- --
Tot al Responses - 72 54 54 45 _2.2 
-
---
1 ,-t [! 
4IL_ J-U 
-----
T % 12)9" 
32 12 
21 8 
31 12 
-
264 100 
--
To t ar--
2,-g--
180 
32 
21 
31 
264 
---
TABLE 58 . f 
RESPONSES OF PUPTI.,S CONCERNING 
FRTE.\fDS ' REACTIONS TO THE NEW SCHOOL 
GROUPED BY SEX AND ACHTEVEME1\TI1 
~~~~==~==-=================================== My f rien s 
say the new 
N b um er o f R es scbo ol is . ---------,~~-Jj ~onses oys GJ..r.Ls -TOrar- ---
s.~e o · 
Positive, 
like it, 
nice, good, 
beautiful 
Horrible, 
awful, 
don't lik e 
it 
Other 
Total 
Responses 
Av 
57~48 
45 35 
12 7 
1 6 
---· 
Hi T 
~ lj4 
-- -
24 104 
2 21 
3 10 
29 135 
Lo · ·Av Hi 
- !±~ !±.!- _[.tO 
37 37 31 
6 5 3 
0 2 6 
. . . . 
43 44 40 
-
T Lo Av Hi T ol, " ,o 
l25 99 9T 
_fit ~~ 
--
105 82 72 55 209 80 
14 18 12 5 35 13 
I 
8 1 8 9 18 7 
-
127 101 92 69 262 1100 
--------------------------
TABLE 59 
RESPONSES OF PUPILS CONCERl\TING 
FRIENDS' REACTIONS TO WE NEW SCHOOL 
GROUPED BY GR!tl)E LEVEL 
----~----------------
·Graae- -4 6 TOtal s-i~z-e~o~f ·~ro~u~p~----r--~7~2----~-----5~3~----~~----~----r---~2~5~9~--
Positive, •• 54 47 50 31 27 209 
- . 
. . 1 ff& -
-· . 
TABLE 59 (continued ) 
·- - - ---- -
"""Grade --- 4 ~--b 7 B 'l'otai 
SizeorGroup '/2-,4--'5')--li.T 35 25~~-
Negative, .. 1.3 8 .3 5 6 .35 
Other 5 1 1 9 2 18 
Total Responses-- ··- r----,2 ;b 54 z;;-- -,,--- · 2t)2 
- - - --
-
It is evident that children who are not students in the. 
new school, as well as those who attend it , are satisfied with the 
building. -Several of the various "other" commehts were interesting, 
and described the s chool as "looks like an airplane hangar" , "like 
being in jail", " looks like a dog track". 
TABLE 60 
RESPONSES OF PuPns CONC ERNING 
TEACHERS' REACTIONS TO THE NEW SCHOOL 
GROu"FED BY SEX AND ACHIEVEMENT 
--- -
:try""teaclier 
thinks the 
new · school Number of Responses 
- ~urs--~---rorru------Sex l::3oys 
.t~.Ch~evement - ---- 1-· 
Level ~0 Av Hi T Lo Av Hi T Lo Av Hi T L Size or Group 15'1 4?5 ~"} .lj4 ~4~?- J±} .!±U l.l~' "}"} 9T 61.) ~5"} 
Nice , beauti- ~9 .35 24 108 .39 .38 .32 109 88 7 .3 56 217 8.3 
ful , good 
Bad, doesn ' t 6 7 6 19 .3 0 2 5 9 7 8 24 9 
like it 
Other 2 6 0 6 0 5 6 11 2 11 6 19 7 
-mal - Is? k8 30 11 35 ~4.2 _k_3 L..O ll2'1 l2r10 99 ponses 92 2l 2Q 
-
-----a:rad e 
Size or ?iroup 
Nice, . . 
Bad, . . 
Other 
'l'otal- Hesponses 
Contrary 
T.A.BLE 61 
RESPONSES OF PUPILS CONCERJ.~ING 
TEACHERS' REACTIONS TO THE NEVi SCHOOL 
GROTJPED BY GRADE LEVEL 
4 -,- 6 7 8 
.z2 54 )3 45'-~ 
66 53 51 31 16 
. 3 0 0 3 18 
3 1 2 12 1 
72 54 -;y- 45 35 
to the attitudes expressed by teachers, 
~ . 9 L. V. 
Total 
259 
-
217 
24 
19 
260" 
a majority 
of the pupils believe their teachers are satisfied with the new 
scho ol . These assumptions are most likely based on the physical 
featur es of the building without reference to the soc ial and per-
sonal features. A very small percentage of upper grade children 
apparently have gained insi ght to the situation and stated their 
negative reactions in terms of' the one session, cafeteria duty, 
and design . An. amusing "other" comment was "I claim the fifth 
amendment." 
II. GENERAL SENTENCES 
Tne las t statements on both que s tio~~aires were 
gene ra l and.. d..id. not rei'er to any s peci f ic aspect of t h e sc hool. 
Respondents could answer in terms o·r the teachers, pupils, 
materials, program, or any other p.hase or the building 
they wi sl1ed. 
A. TABULA:TION OF THE GENERAl. SEl\JTENCES 
Teachers'. The f ollowing general statements on the 
teachers' questionnaire 
I f only 
Occassionally I 
It seems 
It wOuld be an i1nprovement 
There are times when 
were divided into t he broad categories "Physical Features", 
"Social Features" "Personal Features" "Old School" and 
' ' ' 
"Programtt. "At school we teachers •• " was tabulated with 
the above sentences because responses to this item were 
varied. Each of these categories was further divided. 
"Physi cal Features" included the following items t aken from 
the responses to t h e general questions: design, equi pment, 
environment, classrooms, gym , colors, playgrolli~d, teacher s ' 
lounge , and one sess ion. "Social Featurestt i ncluded faculty 
. I 
{ ' ,- . ... 
l. ~ :L 
and faculty contacts, children's attitude and behavior, disci-
pline, sociability in the old and n ew schools. "Per s ona l 
Features" included teaching, lunchroom duty, and physical 
condi tion. Th e "Old School" was divi ded into design and 
sociability. "New Program" included reactions to t he one 
session schedule. 
Pupils'. The general statemen ts on the pupils' 
questionnaire 
I feel 
Sometimes I 
If only 
It seems 
It would be an i mprovement 
There are times when 
I hate 
I wish the school were 
I wish the t eacher would 
It makes me angry when 
I like it when 
were divided into the broad ca t egor ies "Physi cal Features", 
"Social Ii'ea tures", "Personal Features", "New Program" , 
and "Old School". "Sine e coming to the new school, I •• " and 
"In the old school, I •• " were tabula ted with the general 
sentences because responses to these items were many and varied . 
i_ 12 
"Physical Features" was further subdivided according to the 
responses given to include c a feteria, gym, auditoriu..rn, play-
ground, classrooms, colors, television, site, long corridors, 
separation of' primary and intermediate grade, and new school. 
"Socia l Features" included class!na tes and teachers, and 
"Personal Featuresn included self', going to school, and doing 
homework. One session, no recess, and school subjects were 
subdivisions of "New ProgramV. 
Answers to general ste_tements on both questionnaires 
were scored positive, neutral, or negative according to the 
attitudes expressed. Teachers'and pupils' responses were 
scored on separate sheets. For example, "If only ••• I 
didn't have to supervise the lunchroom." was classified as 
a teacher's negative reaction to the personal feature, lunch-
room duty. "There are times when ••• I think we are lucky to 
have a lounge." was scored positive under the physical feature, 
teachers' lounge. "It seems ••• the bright colors have no ef-
fect on me ." was classified as a teacher's neutral attitude 
to the physical f eature, colors. "I hate ••• homework" is 
definitely a pupil 's negative attitude to the personal feature, 
doing homework. "It seems ••• the school is a castle." was 
classified as a pupil 's positive reacti on to the physical 
f'ea ture, nevv school. "There are times when ••• the children in 
my class paint. '·' was scored as a pupil's neutral response to 
1 '~ ; _l.J .. 
the social feature, classmates. 
Once these general statements were scored in the 
above manner, each of the structured sentences was a gain 
scored as positive, neutral, or negative, and added to the 
scores of the general statements in the appropriate ca tegory 
under the proper item. Those teacher responses indicating 
pleasant contacts with the faculty were scored positive under 
the social feature, faculty contacts. An answer such as 
"long corridors" in response to the q_uestion "The things I 
dislike about the new school ••• " was placed in the negative 
column of the physical feature, design. nsince coming to 
the new school, teaching is •• athe same." was placed in the 
neutral column under the per·sonal feature, teaching. 
Responses from pupils indicating good behavior in the 
new school were scored positive under the personal feature, 
self . A response such as "moveable desk" in answer to the 
statement "The things I dislike about the new school ••• " was 
scored negative under the physical feature, moveable furni-
ture Responses indicating the pupils did not know their 
teachers' reactions to the new school were placed in the 
neutral column of the social feature, teachers. 
Responses relating to the old school and to the new 
program were placed in the proper column. All responses on 
both q_uestionnaires had now been scored positive, neutral, or 
negative . 
Figures in ea ch column were then totaled dovm to 
compute the number of positive, neutral , and negative re-
sponses on both questionnaires to the physical ; social, 
and personal features of the building , as well as to re-
actions concerning the new program and the old school . 
Figures for teachers ' and pupils ' responses were separated 
to make comparisons . 
Ba INTERPRETATION OF GE~~ SENTENCES 
The following section presents teacher and pupil 
tables containing t he number of positive, neutral , and neg-
a tive respons es to the physical , soc ial , and personal features 
of the new school, as well as to the old school and the 
new progr am . In each ins t ance, the teacher table is fol -
lowed by the corresponding pupil table , and comparisons are 
made . 
i' ..... 
J. l O 
T.A...BLE 62 
HUMBER 0]' POSITivE, NEUTRAL, l LND I:J..sGLl'I VE R3SPONSl!S OF 
T:shCl iERS GOl'.U L1-UUNG THE ?E YSICAL FEATUH~S OF THE BUI LDIHG 
Physical .J:t'eatures ...-.--...-- Neu trar--lre"gatTve otaT OSJ.."'GJ..Ve 
Design 20 3 16 39 
Equipment 21 0 11 32 
Environment 13 0 0 13 
Rooms 18 0 6 24 
Gymnasium 15 1 2 18 
Colors 11 5 0 16 
Playground 14 6 7 27 
Loung e 15 9 7 31 
H:esuonses- _!~r---==-~-=--.5_?__ Total 200 
----------
-- ------------
The above table shows the number of positive, neu-
tral,or ne ga tive responses on the teachers' question 1air e s 
concerning the physical fea tur·es of the building. It is ap-
pa rent tha t most teachers are satisfied with the bu j_ldi ng 
itself, since the positive reactions are more tha n twi c e the 
n egative react i on s . 
It is apparent in Table 63 tha t the pupils, as well a s 
the teachers, are satisfied with the physic al fea tures f the 
building for the total positive responses far exce ed t he tota l 
TABLJ:I; 63 
_JID,ffiER OF POSITIVT~ , NEUTRAL ~- A1TD NEGATI VE RESPONS:SS OF 
PUPILS CONCERNJNG 'r1:IE PF.iY""SICAL FEATURES OF THE BUILDI NG 
-----· 
______ , _____________ 
PhySical Fea tures ~osl lve---~eutral Negative Tota i 
----------
De sigh 83 24 158 265 
Equipment 76 0 0 76 
Classrooms 47 0 5 52 
Gym 493 34 57 534 
Colors 248 25 19 292 
Playground 6 0 12 18 
Cafete r ia 425 64 200 689 
Auditorium 29 0 0 29 
Tel evision 178 0 5 183 
Site 3 1 43 47 
New School 911 65 140 1,116 
Long Corridors 144 11 105 260 
Separ a tion of Grad 15 30 237 
Moveable Furniture 251 3 126 380 
Tatar Responses- tm'b• 242 91)0 4.~28-:::!. .J.. ___ 
ne~ative responses . In contra s t to the teachers ' constant 
complaint of lunchroom supervision , the majority of the 
childr·en find thi s fea tu.:re much to their liking. Gym. is a 
new and different a ttraction as are several of the othe rs . 
A great nu_riJ.ber expressed the desire to remain in the gym all 
day . 
Similar to those of t eache rs, the negative responses 
to the feature "playground" sugges ted that it is "too small" 
and that it be "made larger" . The main complaint concerning 
the school site was that the school is "too far fr om home" . 
Due to the redistricting of the area, and reloca t ion of the 
school, several childr en have a greater distance to walk to 
s chool than they had before; however, it is not long enough 
to require a school bus. 
The item "Design" includes those features which have 
no t been mentioned in the category . Although the ma jor 
physical features of the buildi ng received positive rea ctions, 
sevBral of the corrunents in relation to the design are inter-
e s ting and will be presented in Table 80 . 
Here again may be seen the inadequacy of the social 
fea tures of the building , for in Table 64 which presents 
the nLunber of p ositive, neutral, and neg a tive reactions to 
these features, each item received s everal more nee~ative re-
actions than positive . "Faculty and facult y conta cts, chi l -
dren ' s attitude and behavior, discipline and sociability" 
will be di s cussed further in the chapter. 
T.PJ3LE 64 
l\TOJi.'lBER OF FOSITIVE, NI~LJ11RAL , .t~ill H.E:GLTIVE RESPONSES OF 
TEAC-~RS CONCE.t-;:NTI,T G THE SOC I.AL FELTURES OF THE BUILDING 
Faculty and faculty 
contacts 
Children 's attitudE 
and behavior 
Dis c ipline 
Sociability of 
new school 
ll 
11 
2 
0 
10 
ll 
7 
0 
20 
23 
16 
5 
41 
45 
25 
5 
Total Responses --zE-~---64 m-
==============-=-===========================:======== 
TABLE 65 
NlJMBER OF OSITIVE, 1\r-BUTR/,_L , Mv NEGATIVE RESPONS •'S OF 
PUPI LS CONCER:t\""!NG THE SOCT A.L FE/:_TURES OF THE BUI::_,Dnm 
;s=o=c:;i =a;:l="F;;;::-e=a t-ur- e;_-==+-PO==o=s-i t-=i=v=e====!J.~:.J_.:;:e~u:t~r~a-~1~~~~~~!\-J:;:e~g:-.~t;::l;:Y;:;:e-_=-:;:_=TO:::o::;:t=a::::r 
Classmates 329 
Teachers 77 
107 
38 
121 
245 
TOtal~es:pon~s- ----- 145 ---=:2.56 
557 
360 
The social feature s of the bui lding rece ived a few 
more positive reac tions than negative, with :pupils describing 
the relationship with their classmates as "get along together", 
"ha ve fun" , A typical nega t ive reaction vvas to "get rid Of 
j_ i9 
some of the fresh boys" . 
In the same manner that teachers described their pupils 
as having poor behavior, being insolent, and showing a lack 
of respect, the pupils have several complaints to issue ag-
a inst their teachers. Typical of these accusations were that 
she was "too hard"~ "crabby", "always yelling". 
These reciprocal attitudes may be due to the tea chers ' 
dissatisfaction in the new school. If they are not content , 
the pupils will seem harder to control, and strict er discip-
linary measures will be introduced . The pupils, in t ur n , 
will make the above charges against their teachers. 
T.ABLE 66 
:NUMBER OF P OSITIVE, NEUTRAL, .Al'ID NEGATIVE RESPONSES OF 
TE.ACHERS CONCERNING CERTAIN FEATURES .AFFECTING TEEIR r:JORK 
Teaching 
Lunchroom duty 
Physical condition 
~sponses 
7 
1 
7 
13 
2 
1 
49 
54 
20 
~ve 
69 
57 
28 
One assumes that teaching in a new school is an ex-
perience desired by all , yet in Table 66 which presents the 
number of positive, neutral , and negative reactions from 
teachers to the personal features of -!the building, ther e are 
seven times as many negative responses to the item "Tea ching" 
as there are positive. Of these responses, more than half 
· indicated a dislike for it due to the absence of enough time 
for relaxation for both teachers and pupils. Many more 
teachers described t hemselves as " physically ex..11austed'' t han 
those who considered themselves "fine" or "well". 
Here again it may be seen that the supervision of the 
l unchroom is one of the main problems of the new school pro-
gram . The items "Teaching" and "Lunchroom Duty" will be dis-
cussed further in the chapter, and the various responses 
given by the teachers will be presented. 
TABLE 67 
~Tffi,ffiER OF POSI TIVE, NEUTRft~, AND NEGATI VE RESPONSES OF 
PUPTI.S CONCERNllJG THE PERSONAL FELTl.JRES OF TI-ilJ BU _1_1,DI NG 
-----------------------------------------------------------Personal Features Pos Il;i ve Neutral Negat'Ive Total 
- -- -
Self 454 157 201 812 
Going to school 54 3 178 235 
Doing homework 155 43 288 486 
Total Responses 
66) _____ 
~o)- bbf l,5JJ_ 
-
The personal features , including "going to school", 
"self", and "doing homework" did not receive many more nega-
tive r eactions than positive . Several pupils dislike school 
in general , expressing themselves with "I hate ••• school.", 
"There are times when ••• I could blow up all school.","If 
only ••• we didn't have to go to school". 
Positive reactions to self included feelings of hap-
piness, excitement, being luck y . Negative reactions wer e 
feelings of loneliness, sadness, of bad behavior. 
In the same manner t ha t teachers dislike teaching 
in the new school, children dislike doing their homework. 
Although it had been intended for them to respond to the 
sentence "Doing homework now •• " in terms of the new school, 
responses tended to be towards doing homework i n general, 
r at her than in the new school. Tbis it em will be f urther 
explained i n the chapter. 
TABLE 68 
NU!1iffiER OF POSITIVE, :N1'-::UTRAL, AND NEC-a~l._ TIVE RESPONSES OF 
TEACHERS CONCERN TIIJG THE OLD SCHOOL 
- -----
Tiie OIO: Scnool POsitive Neutra! Negat1ve Totai 
------ -
Desi gn 5 0 0 5 
Sociability 14 0 0 14 
Other 15 0 1 16 
'l'otaJ. Hesponses )4 u J. 
.22. 
- --
Table 68 refers to the old school. It is interest i ng 
to note that on all teachers' questionnaires, only one neg-
ative response to the old school was received. Its sociabil-
ity and more relaxed atmosphere are desired by all. 
TABLE 69 
NU1vlBER OF P OSITIVE, NE.'U1~ , A1"D NEGATIVE RESPONSES OF 
PUPILS CONCERNING THE OLD SCHO OL 
'l'he U.Ld. t>cb.O ol Neutral .N_ega_t~ ve 
Old School 151 28 84 263 
Here again , the old school received several positive 
reactions and a majority of the pupils indicated a desire 
to return to it. 
TABLE 70 
NUJ\ffiER OF POSITIVE, NEUTRAL, AND NEGATIVE RESPONSES OF 
TEACHERS CONCERNJNG THE NE"'f SCHOOL PROGRAl·ii 
Tne new school 
program Positive Neutral 
~~~-----------~----------·--·-- Negative-T __ T_o_t_a_l_ 
One session 0 0 20 20 
==============:=======-===-============ 
Although teachers had suggested a recess after the 
lunch period, the only other feature of the new program 
mentioned was the one session. The above table sho ws that 
one session received all negative reactions, the reas on s for 
these attitudes being stated further in the chapter. 
TABLE 71 
:NUMBER OF POS I TIVE , NEUTRAL , i!.ND 1-l""EGATIVE RESPONSES OF 
PUPILS CONC ERNI NG TElE NE:-~v SCHOOL PROGR.AN 
Tiienew school 
program 
No recess 
One session 
School subject s 
-----------------
---------------
Positive Neutral Negat ive 
0 4 93 
31 0 104 
83 16 44 
-!~--=====~-------~~==-
--
Total 
97 
135 
143 
)75-
It is apparent that neither teachers nor pupils a re 
satisfied with the new school program. Al though pupil 
figures referring to the one session schedule are rela tive-
,. 
ly small, it ha s effected t hem enough to cause 134 responses 
to be g iven , 104 of which are negative. The r easons for th is 
reaction will be presented further in the c hapt er . 
Several of the pupils, mos tly in the upper grades, 
"wish we could have a recess" during the day . One child 
expressed himself as being "cooped up in here all day" . 
References to sc hool subjects were mostly positive . 
Miscellaneous attitudes of teac hers in Table 72 
included "Sometimes I •.• ,Nonder · if it ' s me", "It seems ••• 
things won't change" , "Ther e are times when ••• I wonder why 
I ' m heren . 
TABLE 72 
NUMBER OF MISCELLAl\TEOUS POSITIVE, NEGATIVE, AND NEUTRAL 
RESPONSES OF TEACHERS 
:Miscellaneous ....... --;;;:::;:==;;;:::::;;:::::~=:::;;:= ---positrv~ Neutral NegatiVe 
Miscellaneous 21 14 12 
-----------------~---------------------------------------
---------------·--------
TABLE 73 
NUMBER OF MISCELLMTE OUS POSITIVE, ID~GATIVE, AJ-!1) NEUTRAL 
RESPONSES OF PUPILS 
47 
-------------------------------Mi.sceiTaneous · .......... ""Positive · Neutra!" Negattve 
Miscellaneous 37 42 59 
--------------~---------------------------------
-----
Miscellaneous attitudes included "Sometimes I ••• wish 
I were in Alaska", "It seems ••• today is yesterday", "I hate ••• 
doing housework" . 
III. SPECIFIC RESPONSES 'ID 'IHOSE FEATURES OF THE NE;f BUILDING 
WHICH RECEI VED A '·WORITY OF NEGi'TIVE REACTICNS . 
A. TJ.J3ULATION 
One of the purposes of this study wa s to discover some 
of the problams which have arisen in the building due to the 
transition and inauguration of a new school progr rua . It is 
evident that items receiving a majority of negative responses 
are the f ocal points of obstruction to a smoo th opera tion. It 
seeme d feas i ble to take those items receiving more negat ive 
t han pos itive reactions, and list, in tabular form, the 
specific responses given conc erning the items. For example , 
"Lunchroom duty ••• " received mostly negative reactions from 
teachers . This item was further divided into smaller cat -
egories according to the responses given. These were : 
eliminated , noisy, lack of time to eat, positive, need of 
better discipline, should end on schedule, call to the at-
tention of proper authorities, receive help from outside, 
reces s after lunch, negative . 
On the pupils ' QUestionnaire , the school program re-
ceived several more negative reactions than posit ive , mostly 
concerning the one session and the absence of a recess period . 
The item "Teachers" received a majority of negative attitudes , 
as did "Homework" and "Design" . 
Tables entitled "Specific Responses of Teachers 
{Pupils) Related to-- - t' are divided into three colu..rnns, 
the f irst column indicating that the answers were received 
in direct response to the structured sentence . For example , 
"Lunchroom duty ••• is horrible . " "Doing homework now • •• is 
awful ." The sec ond column indicates that the response was 
given elsev;here on the questionnaire . For example, "It seems •• 
lunchroom duty should be eliminated . " "I hate ••• homework." 
The t wo columns were then totaled . 
B. INTERPRETATION 
The following tables present the specific responses 
given by tea chers and pupils in answer to those features 
of the school bu i lding which received more negative reactions 
than positive. It is hoped to isolate those features of the 
building and program which are hampering teachers and pupils 
from. enjoying them. 
Tables containing "Specific Responses" of teachers 
will precede those of their pupils. 
Table 74 presents the various teacher reactions to 
lunchroom supervision. This feature is affecting the great 
ma jority of them to the extent that several wrote responses 
critical of the cafeteria to items other than the structured 
sentence "Lunchroom duty ••• ". Many teachers favor its com-
plete elimination stating there is a lack of time f or the 
teacher to eat on days she is a ssigned to the l unchroom. 
Others feel it is noisy and needs better discipline. Several 
teachers suggested a recess after lunch to relieve some of 
the tension caused by being c onfined all day . Still othe r 
suggestions were that the lunch peri od end as schedul ed, and 
that out s ide assistance be obtained. This would indicate 
TABLE 74 
SPECIFIC RESPONSES OF TEACHERS RELATED TO LU.N"CHROOM: DUTY 
-Att1tude towards 
lunchroom duty Direct Indirect Total 
Positive 1 0 
Negative 13 11 
Needs better discipline 1 0 
Noisy 0 2 
Lack of time to eat 1 5 
End on schedule 1 2 
Call to attention 2 1 
of authorities 
Outside aid 0 1 
Recess after lunch 0 4 
'J.:ota.L .H.esponses .l_Y 26 
that someone be employed to supervise the cafeteria and 
relieve teachers of the duty. 
1 
24 
1 
2 
6 
3 
3 
1 
4 
45 
It is evident that the lunchroom supervision pro-
~ ~·) · 7, 
:J .. r..~ 
gram must he given serious consideration since it is a cause 
of constant teacher complaints. It has been suggested that 
the cafeteria equipment be sold and additional classrooms be 
designed in its place, with the school reswning a two session 
schedule , and pupi~s returning home for lunch. If this plan 
is adopt ed , two major problems ril l be alleviated--the 
lunchroom super vision schedule and the one session schedule. 
One solution suggested was the emplo~nent of two or 
three women on a part - time basis to supervise the cafeteria, 
thus relieving the teachers completely of this duty. 
Table 75 further describes the problem of the feel-
ing of isolation due to limited faculty contacts. Although 
this is a complaint of most teachers, several consider this 
an advantage. Some teachers expressed the attitude that t hey 
only associated with people in their wing of the building. 
There seems to be no solution to the problem with 
the present schedule and design of the school. In the old 
bu i lding , teachers discussed co~mon topics at lunch, congre-
gated before school in the corridors outside their respec-
tive classrooms or on the playground . With t he pres ent 
schedule , there are three lunch per iods, one each for primary, 
intermediate , and upper grades. The distance from one cla ss-
room to another in some instanc es is one-tenth of a mile, 
and play areas are equally separate. 
A few teachers felt that all teachers are not being 
tr eated equally, and that some ha ve more time to t hemselves 
than others. This complaint was issued by primary grade 
teachers in reference to the physical education periods and 
manual training periods that are unnassigned for upper grade 
teac hers . 
Still others remarked on disliki ng the c onstant 
teac her complaints . 
TABLE 7 5 
SPECIF IC RJ.:'S?ONSJ£8 OF TELCHC:nS REL ATED TO FACULTY AJID F J C1iLTY 
Jftflt 
and f 
tra"e--:rowaros fac ulty 
ac ulty conta cts 
Pleas ant-positive 
Too 1 imited 
-
few 
Fewer 
' 
but this is good 
Don 't care abou t contacts 
Only with peo pl e in v~i ng 
No t a 
Teach 
compl 
11 treated e c~ u ally 
ers const antly 
a i ning 
Responses 
COF TAC TS 
Direct Indirect Total 
5 0 5 
13 7 20 
4 1 5 
1 0 1 
0 5 5 
0 3 3 
0 2 2 
2} · 18 4I- . 
Table 76 explains the negative re actions to teaching 
in the new school. Most of the responses cite the l a ck of 
time for relaxation for both teachers and pupils, and t h e 
increased amount of tension brought about by this, as r easons 
for di s liking their profession. Although some responses re-
fle dted the attitude that teaching is now easier and better, 
T.ABLE 76 
SPECIFIC RESPONSES o:E' TE.ACHERS RELJ:,.'l~D TO TE/1-CI-ITNG IN THE 
t1E'.'J SG'".dO OL 
~~~~~---~ -·~~~============~======= Att ituae towards-feacliing . 
in the new school Direc t Indirect Total 
Eas i er' oe£'ter' !'lne 7 1 s-
Harder 12 l 13 
No time for relaxation 2 27 29 
More tension l 3 4 
Dislike it 0 6 6 
V'!ant to leave 0 5 5 
Same 3 0 3 
Consul t teachers 0 1 1 
bef'ore planning 
~T~oTt-a~I~R~-e~s~p~o~n~s-e~s·------·--·~--~~n. ;---------------~4~4-------~·----------~69~-
===============---------~~~=-======= - -- - -- - - -------
or the same , other s want to leave. Here again, it seems 
evident t ha t some provision should be made in the program 
for teacl1er s to have time to themselv es and for pupils to 
be away from their teachers. Primary grade teachers ar e 
more affected because the primary curriculum does no t include 
physical education periods, manual training per iods, or 
religious education which upper grades receive. The latter 
teachers are unassigned during these classes . At present, 
the principal ~as pl ans for remedying this problem. 
TLBLE 77 
SPECIFIC RESPONSES OF TEAC BERS REL ATED TO CHILD'" "N ' S ATTITUDE 
AI® BEl-Iii. VI OR IN 1~iF S CHOOL 
Oitttituae towaras cEI:r- -
dren ' s a ttitudes and 
behavior in new school Direct Indirect Total 
- - -
Improved 5 0 5 
Normal .3 0 .3 
Same 9 0 9 
orsened, restless 6 10 16 
Poor , insolent, no res pee t 7 0 7 
Chang ed 1 0 1 
Pride 1 0 1 
Disturbed 1 0 1 
No chance to "let off 0 1 1 
steam" 
Shoul d be more discip linE 0 1 1 
TOt'ai Res p oii."SeS n- -r2 45 
--
The above table shows the rea ct ions of teachers re-
garding the beha vior of their pupils . Although the ma jority 
of the reactions expressed were in direct response to the 
sentences "Children's behavior hasn and "In the new school, 
the children's at titude", the restlessness and poor behavior 
of the children was mentioned several t imes els ewhere on the 
questionnaire. Explanations were g iven in terms of the 
discipline in the school and the absence of time to ease 
tension . 
A recess period during the day would help this prob -
lem considerably. 
TiillLE 78 
SPECIFIC RES _,_-'ONSES OF TEACHERS REL\TED rr•o DISCIPLJNE TN THE 
NE\·'T SCHOOL -
---------------------------------·-------------------Attitudes towaros disciplr.ne---
in the new school Direct Indirect Total 
----------·----·----------·---·--------------------·--·-+---------
Harder 4 2 
Easier 2 0 
Not enforced 2 2 
Lack of, in cafeteria 1 0 
Same as old school 7 0 
Other 0 5 
Total Responses 16 . _f.j 
The majority of the responses in the above table 
6 
2 
4 
1 
7 
5 
25 
were in answer to the structured sentence "Since coming to 
'f ~ ") 
. _,fd 
the new school, the problem of discipline"; elsewhere on the 
questionnaire, it \rc,s mentioned that discipline is harder to 
maintain- Some teaohers expressed the opinion that discipline 
is not enforced in the school, while one teacher answered in 
t erms of the lack of discipl i ne in the cafeteria . 
One "other" comment de s cr i bed this pr oblem as "not 
serious", another stat ed tha t s he had no problems in her 
room. 
The problems of adjustment create many diffi culties. 
In the building being .studied, there is not only a resistance 
to change, but also the impact of a new building and educa-
tional program whi ch are geared to the old. In addition, 
t here are problems caused by the changed schedule. These 
difficulties man i fest themselves in discipline, fati gue, 
and negativism. The group has a problem of change, but 
needs leadership. 
Here again in Table 79, one session is the cause of 
much discussion. Several tea chers wish the author it i e s 
would "wake up" and change the schedule to two s ess ions, 
while others wish to be tra nsf erred to a t wo ses sioned school. 
Ot he rs stated the day is too long for elementary school 
children, tha t the pupils would be healthier wi th a t wo 
session day, and teachers would have a chance to relax . 
The school cannot res ume a two session schedule, 
except by vote of the School Committee. 
Although mo s t of the children are satisf i ed wi t h t he 
bui lding it s elf , Table 80 presents other aspect s of the des i gn 
wh ich they feel could be Lmproved. It is interesting to note 
TABLE 79 
SPECIFIC RESPONSES OF TEACHERS BELATED TO THE ONE SESSION S CHEDULE 
Attltude towards the one 
session schedule Direct 
Eliminate 
' ant to be transferred 
to a t wo session school 
.uthor ities should 
"wake tip" and mak e it 
t wo sessions 
Too long for elementary 
children, healthier with 
two sessions 
No time for teachers 
or pupils to relax 
Total Responses----
0 
0 
0 
0 
0 
0 
Indir ec t 
3 
3 
4 
4 
--20" 
Tot al 
3 
3 
4 
4. 
the number of children tha t feel the building is poorly 
constructed, and not as strong as the old building. A few 
children are looking into the future and are concern ed 
that the building 'ould not withstand an A-bomb attack . 
Misc ellaneous answers st ated that t he building 
resembles an airplane hangar, dog track, or factory, 
while one suggested that electric eyes be installed on 
all doors. 
In Table 81, chil dren denounced homework as "ha rd", 
" boring", "too much is given", "do away v.ri th all homework ". 
TABLE 80 
SPECIFIC RESPONSES OF pzyi iLS RELATED TO DESIGN OF BUILDI NG 
ASIDE FRQII.ti FEATURES PREVIOUSLY 
MENTIO:NED 
~~~~~~~~==;~~============ :======~===== Attitude "towarClSQ'eS~gn -
Indirect of building Direct Tota l ~------~-'-----------~~-------------------------~----~~ 
Positive 
Nega tive 
Like no stairs 
Dislike walls 
Dislike windows 
Dislike roof 
Poorly built, not as 
strong as old school 
Money wasted 
Not safe,no A-bomb 
protection 
Should have a pool 
Too big, too spread out 
Too small, should be 
l ar ger 
Should be on two levels 
A look into the future 
Miscellaneous 
Total Responses 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
u 
31 
45 
29 
3 
9 
2 
42 
6 
6 
8 
28 
21 
12 
13 
10 
31 
45 
29 
3 
9 
2 
42 
6 
6 
8 
28 
21 
12 
13 
10 
TABLE 81 
SPECIFIC RESPONSES OF PUPJLS RELATED TO HOMET· ORK 
lltitude towards homework I DJ.~._c_t ___ ~..;....;;;;..;;;...~.;,._-·+--.....::.::..:.=.::. Indirect 'l'otal
Positive "I like" 84 4 88 
Negative "I dislike" 39 69 108 
Hard 70 0 70 : 
Same 34 0 34 
Easier 41 0 41 
Too much given 0 45 45 
Not enough given 0 12 12 
None should be given 0 57 57 
Work hard at it 0 19 19 
Miscellaneous, boring, 0 12 12 
don't do it 
TOta l Responses 26~- ~s---~-4so-
In Table 81 chiidren denounced homework as "hard", 
"boring", "too much is given", "do a·way with all homework". 
There were approximately the same number of answers refer-
ring to homework on the general sentences as there were to 
the structured sentence "Doing homework now" . Several like 
it and a few feel that not enough homework is given. 
The amount of homework assigned each class is at the 
discretion of the homeroom teacher, but possibly he might 
1_37 
evaluate the homework assigned his class and decide in terms 
of quality and quantit y. 
Miscellaneous attitudes described homework as "my 
hobby", and "don't do it". 
TABLE 82 
SPECIFIC RESPONSJDS OF PUPTI..S RELATED TO TEACHERS 
.Attitude towards 
teachers Direct 
Pos itive "I .like" 7 
Nega tive "I don't like, 4 
hat e" 
Grouchy, mad, mean, 0 
crabby, strict 
Wish she were nicer, 28 
calmer , not angry, 
have pity, understand 
Too hard, gives too 36 
much homework 
Wish she wouldn't give 3 
punishment lessons 
Wish we had men teachers 0 
Wish teacher would retire~33 
be absent, leave, go out 
of room 
Doesn't like us 4 
Get new teachers 0 
Wouldn't ye~ l , be mad at 14 
me 
Indirect 
49 
58 
23 
15 
4 
16 
3 
11 
5 
8 
12 
Total 
56 
62 
23 
43 
40 
19 
3 
44 
9 
8 
26 
TABLE 82 (continued} 
-=t 
Be ha rder, stricter 
Miscellaneous 
2 
0 
Indirect 
0 
27 27 
,;;;.T::o::taL::'::::"R::e::s::p::.:::::s:.:e::s=:=====r=J::J.:::==- -2}r--:r= ;~-:_ 
- --------------·-----
The c ommem; s tna-c wer e given cone er n:ing tea cher s are 
v ery interes ting and amusing . VlnlJ.e sever al are satist'ied 
wi th their teachers, others described th em as "groucl1y", 
"crabby", "mean", and "strict". 
"calmer", "more und e rs tanding". 
Many wished she were "nicer" 
' 
"I vn sn the teacher would ••• 
"retire", " ••• go home" " ••• be absent" were not uncommon. A 
f' ev,r g irls longed f' or men teachers, anotner comment 1'avored 
robot teachers. 
Miscellaneous attitude s included that the teachers 
"b e younger", "be friendly with other teachers " , " grow up", 
ana "come earlier". 
Tao.Le ~j presents the varlous comments to the new 
pr ogram. · Tnere wa s no struc t urea sentence f or this !'eat ure. 
AJ. tno ugn several of' the pupi ls are sa tis i ' ied wi t h it be-
cause they are dismissed earlier than they had been in the 
old school, a great number of' the respons es s -eated the day 
is "too longn, and others are happy at dismissal time. Teach-
ers also had commented to this effect, stating their be-
lief t hat children would be healthier with two sessions. 
TABLE 83 
SPECIB'IC RESPONSES OF ?UPTI..S RELATED TO T".tiE NEW SCHOOL PROGRAM: 
--- -Attitude towards - -- - -new 
school :program ~irect Indirect Total 
-
One Sessj.on 
Positive 0 8 8 
Negative 0 37 37 
Makes the day too long 0 J6 36 
GJ.aa. "t O ge"t out earlier u 24 24 
L:r.taa. at a.ism.issa l time u 27 27 
Should have a half 0 3 3 
day of school 
Day go by fast 0 3 3 
No Recess 
Have one in morning 0 50 50 
After lunch 0 27 27 
Tota.l Hesponses 0 ~.L) ~J.5 
With the new schedule , recess periods for elementary 
and upper grade pupils a re included as part of the t wo phys-
ical education period s each week. The only provisions in the 
program for a reces s are for ten minutes three days a week. 
This time, however, is used for going to the lavatories. 
Several of the children crave the morning recess and 
ot hers s ugge st, as did the teachers , a recess following the 
lunch period. Severa l teachers have commented that the 
children "ea t up the air" at dismissal time because they 
have had n o time to relax during the day . A short recess 
af ter lunch is apparently de sired by many . 
Al though the personal fe ature " going to school" 
received more negative than positive reactions, pupils did 
not stat e reasons for disliking it. Typical ans~s were 
"I hate ••• school", "It would be .. an i mprovement ••• if there 
we r e no schools'', "It melees me angry when ••• I have to go 
to school." 
CI-IAPTER V 
SUNID/ilillY AND CONCLUSIONS 
CHAPTER V 
SffiJIMARY .Al\fD CONCLUSIONS 
It is assumed that teaching in a new school is a 
delightful experience, yet the adjustment to a new environ-
ment, to the building itself, and to a new program creates 
many unforseen difficulties. One also supposes that pupils 
attending a school of this type are to be considered fortu-
nate, yet the children must make this same adjustment to the 
environment, the school, and the program. 
As a member of the faculty of this school, the writer 
wa s in a position to be conscious of reactions to it of 
both teachers and pupils. Teachers disliked teaching here. 
Children disliked th e school program. Both teachers and 
pupils were being affected by the new building, but ap-
parently not as one might anticipate. Perhaps an investi-
gation of this dissatisfaction would reveal information of 
int erest regarding adjustment and reaction to a new building. 
It was decided to prepare two questionnaires, one 
for teachers, the other for pupils in grades four through 
eight, using the Incomplete Sentence Technique. This tech-
ni que enab le s an individual to reveal attitudes which would 
normally be suppressed when responding to the conventional 
questionnaire. The open-ended sentences were to be answered 
in a few words or sentences, and could b e phrased as freely 
as the respondent chose. 
The Incomplete Sentence Test is uncomplicated to 
develop and administer, but scoring is difficult and 
extremely time-consuming. Although it has been used for 
measuring employee attitudes, for course evaluation, and for 
all types of counseling, much research is needed regarding 
its usefulness as a technique. 
By administering a questionnaire of this type, it 
was hoped to probe the feelings of both teachers and pupils 
in order to perceive their basic reactions to the building 
and the new program. 
The literature relating to new schools emphasizes that 
modern schools are buil t to satisfy the needs of children. 
Teachers, architects, and builders must consider these needs 
in the planning of new buildings. 
Structured sentences were constructed to tap teacher 
and pupil attitudes towards such features of the physical 
plant as the cafeteria, classrooms, and equipment. Pupil 
and teacher questionnaires contained similar items. 
Interspersed with these statements referring to 
the physical features of the building were sentences refer-
ring to personal and social relationships--teachers with 
teachers, teachers with pupils, pupils with pupils, teachers 
and teaching, and pupils and attending school. A few questions 
related to the old school. 
The last sentences on both questionnaires were 
quite general and referred to no specific aspect of the 
school, but could be answered as the respondent wished. 
These questions were grouped at the end to avoid being 
influenced by the itam preceding it in the questionnaire. 
Twenty-one teachers and 259 pupils were used in the study. 
The responses to the structured sentences were grouped 
according to similarity, and tables were set up comparing 
teacher responses in terms of experience and grade level of 
teaching. Pupil responses were compared in terms of grade, 
sex, and achievement. Then teacher and pupil reactions wer e 
compared. 
Responses to the general sentences were divided 
into categories labelled Physical Features, Social Features, 
Personal Features, Old School, and New Program, and then 
classified positive, neutral, or negative \rlthin the category 
according to the attitudes expressed. The struct ured sen-
tences were again scored positive, neutral, or negative and 
added to the above categories. By totalling each column, the 
investigator arrived at the nruaber of positive, neutral, and 
negative reactions to the social, physical, and personal features 
of the building from both teachers and pupils. Those items 
which received more negative than positive reactions were 
further discussed in a section entitled "Specific Responses" 
which presented the exact attitud.es as they were expressed 
by the respondents. 
I. SID.·fivlARY OF Q,UESTIOlilNAIRE FINDTI'JGS 
A . RESPONSES TO STRUCTURED SENTENCES 
Features Considered Most Desireable. Comp rison of 
teacher and pupil responses to the features they like best 
about the school referred mostly to the physical features of 
the building, the children's responses being much more ex-
tensive than those of their teachers'. Teachers like the 
cleanliness and new equipment, pupils, the gymnasium, 
cafeteria, classrooms and television. 
Features Disliked . Teacher xesponses to the features 
they dislike most about the new building referred mainly 
to the new program--lunchroom duty and one session--while 
pupils' responses referred to certain physical fea tures 
of the building such as the moveable furni t"ure, and some 
aspects of the design. However, sLmilar to the opinions of 
teachers, many of the children in the eighth grade disapprove 
of the one session. 
Lunchroom. Despite the fact that teachers detest 
lunchroom duty, and agreed that the cafeteria should be elim-
inated entirely, the pupils are completely satisfied with this 
attraction. Only a small percentage of the pupils would 
rather go home for , lunch. 
Gymnasium. Both teachers and pupils consider the 
gymnasi~ facilities excellent or good. Negative comments 
~rom children were mainly in reference to dancing with mem-
bers of the opposite sex. 
Cheerfui Coiors. Although both teachers and pupils 
expressed the opinion that cheerful colors lighten the work 
mood and make the atmosphere more pleasant, a greater pro-
portion of teachers than pupils felt the colors have no ef-
fect or are not noticeable. 
Classrooms and E~uipment. Teachers are satisfied with 
the equipment in their rooms. However, both teachers and 
pupils described t he moveable desks as noisy and difficult 
to arrange. Pupils felt they are hard to . open. A majority 
of the teachers like their classrooms, although a few pre-
s ented negative reactions to them. 
Separation of Primary and :tritermed.iate Grades. Both 
teachers and pupils approve of placing primary, intermediate, 
and upper grades in separate wings of the building. Teacher 
responses were in terms of improved behavior and discipline. 
However , pupil responses were in terms of sophistication and 
separation from other siblings. 
School Site. Teachers described the school site as 
good; a small percentage felt it is poor. Several pupils 
remarked that the school is too great a distance from their 
homes. 
Long Corridors. Although a majority of the pupils 
like the long corridors of the building, several teachers 
and pupils expressed negative reactions to this feature 
stating they are tiring from being dispersed over too wide 
an area. 
Teachers' Lounge. The teachers' lounge is considered 
a luxury by many teachers, yet several remarked there is no 
time to use it. Unfortunately, the room is situated where 
ventilation is very difficult. 
Friends' Reactions to New School. Pupils commented 
tha t their friends approve of the new school. Negative 
reactions were in terms of envy, or resemblance to other 
types of buildings. 
Comparison of Old and New Schoois. Teacher reactions 
to sentences comparing the old and new schools referred to the 
social fea tures of the buildings rather than the physical 
features described by pupils. The warmth and sociability of 
the old school was recalled by teachers, but they described 
the new school as a grea t improvement. 
Children's Behavior in the -Old Schoole Similar to 
teacher reactions that children were better behaved in the old 
school, approximately half the pupils gave a positive account 
of their behavior in the old school. The general opinion of 
the teachers was that discipline is harder to maintain in the 
new school. 
Children's Attitude and Behavior in the New School. 
In contrast to the teachers' opinions that ·pupils behavior had 
become worse in the new school, that they were insolent and 
disrespectful, the children stated that they and their class-
mates are well-behaved. Although some teachers and children 
felt pupils are better behaved in the new school, only an 
insignificant percentage of the pupils admitted having bad 
behavior. 
Facuity Contacts. A majority of the teachers exp ressed 
feelings of isolation in the new school due to their limited 
contacts. A small percentage of the group consider this an 
advantage while others are satisfied. 
Free Time and Physicai Fitness. Teachers also indicated 
they are having less time to relax and to be away from the 
children. Only a quarter of the responses concerning the 
physical fitness of teachers showed attitudes of well-being, 
the others being descriptions of fati gue, exhaustion and ten-
sion. 
Teachi ng in the New School. Due to the absence of free 
time and the increased demahds on their physical strength,. a 
ma jority of the teachers described teaching in the new school 
as harder and more strenuous. However, some did comment that 
teaching is more pleasant or easier. 
School Work and Home Work. Children agreed tha t they 
work hard in school, yet enjoy themselves with their ciass-
mates. Several children enj oy doing homev,rork, but others 
find it hard. Several boys f avored the elimination of home-
work. 
Pupils' Reactions to Teachers Opinions of New Sc hool. 
Although teacher reactions to the new school and program were 
varied, the majority of the pup i ls believe their teachers 
are satisfied with the building. Teachers' reactions indicated 
s a t i sfa ction to its physical fea tures, but extreme dissa tis-
faction to the social fea tures, the personal features affect-
ing their work, and the new pr ogram. A few upper grade chil-
dren expressed the nega tive opinions of their teachers in terms 
of the one session and the de s ign. 
B. POSI'l,IVE , NEUTFu\L, AND NEGATIVE RESPONSES 
TO THE VkRI OUS F K '..TURES OF THE NEW BUILDING 
Physical Features. In comparing the number of pos i -
tive, neutral, and negative responses from teachers and pup i l s 
referring to the physical features of the building , it is 
evident that, in general, both are satisfied with the school. 
However~ suggestions were made c oncerning certain aspects of · 
the design and equipment. 
Social Features. In contrast to the reactions of 
their pupils, teachers expressed completely negat i ve at-
titudes to the social 1'eatures of the new building. Teach-
ers co®nented on the limited contacts with other members of 
the faculty and the poor behavior of pupils . Children ex-
pressed positive attitudes toward s their classmates, but 
very negative attitudes towards their teachers. 
Personal Features. Although there were approxi mately 
the same number of positive and negative personal attitudes 
from children, teacher responses to the personal features 
affecting their work were completely negative. Absenc e of 
time for relaxation was cited as one main cause for disliking 
teaching in the new school. Teachers described themselves 
as physically exhausted due to the long scho ol day, and 
lunchroom duty was denounced. Pupils expressed their intense 
dislike for doing homework and attending s chool. Others 
expres sed feelings of happiness, excitement, loneliness, 
sadness. 
New School Program. Teachers and pupils alike stated 
a dislike for the new school program .in favoring the abolish-
ment of the one session schedule. Teacher complaints to this 
• 
feature were more extens ive than those of their pupils. Both 
favored a recess during the day to ease tension and allow 
time for relaxation. 
Old School. Several responses referred to the old 
school, teachers yearning for the sociability and more relax ed 
atmosphere of it, pupils desiring to return to it. 
II . SPECIFIC RESPONSES 
Any item which received several more negative than 
positive reactions was further discussed in a section 
entitled "Specific Responses~ and all answers related to the 
items were listed to arrive at the reasons for these negative 
attitudes. 
A. TEACfiERS I 
Lu~chro6m Duty. Teac-hers are dissatisfied with 
the lunchroom schedule and favor its complete elimination 
stating there is insuff icient time for the teacher to eat on 
days she must supervise it. Others complai r ed of the noise 
and poor disciplin e. It wa s suggested to schedule a recess 
period immediately following the lunch period to relieve 
some of the day ' s tensions. Other suggestions made by 
teachers included selling the cafeteria equipment and con-
verting the space into additional classrooms, or employing 
women to supervise the cafeteria, thus completely relieving 
teachers of this duty. 
Facuity arid Facult·y Contact~. Responses to items 
related to faculty and faculty contacts again described the 
feelings of isolation, some teachers expressing the attitude 
that they as sociate only with those in their wing of the 
building. Still others are satisfied to have limited con-
tacts. Primary grade teachers remarked that teachers are not 
being treated equally. They referred to the unassigned gym-
nasium and manual training classes which upper grade teachers 
have. 
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Teaching in the .New Schooi. Although some teacher re-
sponses expressed the attitude that teaching is easier and 
better, several .more dislike teaching in the new school. The 
absence of enough time for relaxation and the increased amount 
of tension were cited as the main cause for this dissatis-
faction. Some provision must be made f'or teachers to be away 
from pupils , and pupils to be away from their teachers. 
Children's Attitude and Behavior in the New School . 
Teachers were of the opinion that ch i ldren's attitude and 
behavior in the new school has become worse. As a result, 
discipline is more difficult to maintain . Pupils are rest-
less and tense because they are confined all day. Some 
felt the behavior is a result of lax discipline in the 
school, yet others described the problem as not serious. 
B. PUFll,S' 
Design. Pupil reactions to the design of the build-
ing were mainly positive, but the few negative responses were 
interesting . Answers were in terms of poor construction, 
addition of such features as swimming pools, larger play-
grounds, and more ~rotection in the event of an A-bomb 
attack. 
Homework. Many of the pupils were of the opini on 
that homework is hard, .given in too great a quantity, and 
should be eliminated entirely. In contrast to these at-
titudes, others felt it is easy and not enough is being 
given. Children exaggerate when referring to their home·work, 
yet evaluation hy the teacher may s a t isfy the pupils. 
Teachers : . In the same manner that teachers com-
plained of the pupils' attitude and benavior, pupils descr i bed 
their teachers as "grouchy," "mean," ttcrabby". Sever al 
wished he would retire or go home. Some , however, are 
completely satisfied with their teachers. 
One Session. The only item which received more 
negative than positive reactions from both teachers and 
pupils was "one session". Several teachers expressed the 
desire to be transferred to a two-sessioned school stating 
the day is too long for children, and teachers have no time 
to relax. Pupils also commented tha t the day is long, and 
many stated they are happy at dismissal time. A small 
percentage of pupils are satis fmed with the one session be-
cause they are dismissed earlier than they had been last 
year. Elimination of the one session woul d require school 
committee action. 
New Program. Again pup i ls expressed a desire to 
have a recess during the day or after lunch. 
III. CONCLUSI ONS 
It is evident that the school building itself is not 
a cause of the many ne gat i ve attitudes expressed i n this 
study, but rather the adjustment to the new school program, 
particularly the one session schedule·, the lunchroom super-
vision schedule, and the decreased amount of free time for 
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both teachers and pupils. Each one of these factors must be 
given serious consideration in the near future to insure smooth 
operation of the school and its program next year. 
Although the questionnaires were distributed only 
four months after the school program had been initiated, the 
problem of adjustment to the above features has not been 
alleviated in the least to the present time. All teachers ar e 
being affected; however experienced teacher s are showing the 
most resistance to the new program, and a re having the most 
difficulty in adjusting to the change. 
Teachers dread lunchroom duty days. The most r e-
cent plan discussed would assign one teacher and some upper 
grade children to the cafeteria for two days out of every 
sixteen rather than the present plan of two teachers, two 
t ; .4· . 
.!..U 
days out of every week and a half. Although a very small per-
centage of the teacher responses were in reference to the 
noise in the cafeteria, the din of approximately 200 children 
is the chief grievance of the teachers to this duty. One may 
enter the lunchroom refreshed and relaxed, but at t he end of 
the lunch period, his feeling is far from that of returning to 
a classroom of restless, excited children. 
The prospects f or eliminating the cafeteria are as 
dim, as are the prospects for employing someone to assume 
this responsibility. Supervision will remain the obligation 
of the teachers. But the problem can be solved only by 
education, control, or a combination of both. Limited con-
trol with educa tion creating greater sel f-d iscipl i ne has 
already proved ineffective. Only concerted faculty action 
guided by perceptive leadership is likely to provide a remedy. 
Prosp ect-s for eliminating the one session are also 
dark. As long as the school is equipped with a cafeteria, pu-
pils will not return home at noon for lunch. Adjustment can 
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also be made to this if time is alloted for teachers and 
pupils to relieve the tensions of the day. One of the 
features of the building is a teacher's lounge equipped with 
the most modern furniture and equipment; yet it is scarcely 
used, not only because it is a great distance from the major-
ity of the classrooms, but also because teachers are not free 
to use it. This problem is gravest for primary grade teachers 
whose curriculum does not include gym or manual training, and 
who are constantly with their classes. However, a proposed 
schedule which will provide for the supervision of primary 
grades during the times these teachers are relieved is being 
formulated. 
Outside recess periods during the day and after lunch 
should be included in the new program with teachers devising 
a system for alternating the supervision of these play times. 
With this arrangement, perhaps pupils will be less restless 
and more relaxed, and both attitudes and behavior will im-
prove. However, if this is done, the question may arise to 
the lengthening of the school day which has already been 
described as "too long". 
These problems can and must be solved or this at-
tractive building with great educ ational possibilities will 
be minus a faculty. Some teachers have already applied for 
transfers to two sessioned schools,and others are seriously 
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considering doing the same. Special teachers and substitutes 
can sense the attitudes and atmosphere of the building. 
It is evident that these problems arose from the 
resistance to changing to a new building, a new environment, 
and a new program; however, when adjustment to these dif-
ficulties has been made, teaclung in this new school and 
attending it may be considered gratifying experiences. It 
will then be interesting to redistribute the questionnaire and 
compare the results. 
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AF ENDIX 
TE CHERS ' QUESTIONNniRE 
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PLEASE CHECK: 
Taught in old building YES CJ NO t=J 
Years teaching experience 
Grade taught 
oo l - 3 u 4- 9 0 lG+--o 
K- 2 CJ 3- 5 D 6- 8 ..cl 
COMPLETE EACH STATENrENT. 
1 . The best thing about the new school 
2 . The things I dislike about the new school 
3. The school site 
4. My contacts with other faculty members 
5. Since coming to the new school, teaching is 
6. At school we teachers 
7. Since coming to the new school, the problem of disciplin e 
less 
8. Having more free time 
9. Physically I feel 
10. Lunchroom duty 
11. In the new school, the children's attitude 
12. The children's behavior has 
13. My classroom 
14. The classroom climate (lighting, ventilation , moveable 
furniture) 
15. The effects of cheerful colors 
16. The gymnasium facilities 
17 . The separation of primary and intermediate grades 
. 
18 . Separate play areas 
19 . The teachers ' lounge 
20 . In comparison to the old school 
21 . A nice thing about the old school was 
22 . In the old school , the children 
23 . If only 
24 . Occassionally I 
25 . It seems 
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-- -
26 . It would be an improvement 
27 . There are times when 
PUPILS ' -:t.JESTI ONN ii.I RE 
GRADE BOY GIRL 
PLK4..SE COi'!TI?LETE EACH SENTEl'JCE VIIT'"rl YOUR FEELING SINCE 
ENTERING THE NEW SCHOOL . 
1 . The things I like about the new school 
2 . The things I dislike about the new school 
J . Sinc e coming to the new school , I 
4. At school we pupils 
5. 1·.-Y behavior in the old school was 
6 . Since coming to the new school, my behavior 
7. The children in my class behave 
8 . The lunchroom 
J. 66 
---
9 . I feel the new school is 
10 . Doing homework now is 
"(' (! ,.., 
L Ui 
11 . The moveable furniture , the lighting , the green blackboards 
12 . The cheerful colors 
13 .. Gym 
14 . My teacher thinks the new school 
15 . My friends say the new school is 
16. The long corridors 
17 . Being separated from the younger and older children 
l$ .. I feel 
19 . The new school is better than the old school in 
20 . In the old school , I 
21 . Sometimes I 
22 . If only 
23. It seems 
24 . It would be an improvement 
25 . There are times when 
26 . I hate 
27 ~ I wish the school were 
28 . I wish the teacher would 
29 . It makes me angry when 
30 . I lJ.ke it when 
